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Section  A 

THE  ENGLISH  LANGUAGE 
PROGRAM 


FOREWORD 

In  this  1964  interim  edition  of  Senior  High  School 
English  the  sections  on  the  Language  Arts  Program 
and  Testing  and  Evaluation,  together  with  a  number 
of  subsections  in  the  language  and  literature,  have 
been  omitted.  Teachers  should  consult  their  1962 
edition  of  the  Senior  High  School  English  Curricu- 
lum Guide  for  this  supplementary  information. 


ENGLISH  10 

The  content  of  this  course  comprises  language  and  literature  in  the  propor- 
tion of  sixty  per  cent  language  and  forty  percent  literature;  it  is  intended, 
however,  that  the  course  be  treated  as  a  unit. 

Course  Materials 

,  1.    McMaster  and  McMaster:  Creative  Composition.  Longmans. 

2.    A  suitable  dictionary. 

-  3.    Corbin,  Perrin  and  Buxton:  Guide  To  Modern  English,  Gage. 

4.    Boyd,  ed.:  Creative  LivingyBook  Four,  Gage. 

Additional  material  used  to  meet  the  special  needs  of  a  student  group 
(e.g.  selections  from  anthologies,  periodicals,  newspaper,  pamphlets,  recordings, 
tapes,  radio  and  television  plays.) 

Course  Content 

The  order  of  the  topics  given  below  is  not  mandatory  and  may  be  changed 
by  any  teacher  for  justifiable  reasons,  but  teachers  are  reminded  that  students 
transferring  from  one  school  to  another  may  experience  considerable  difficulty 
if  the  changes  made  are  very  extensive. 


A.  Language  Content  of  the  Course 

Text:  McMaster  and  McMaster:  Creative  Composition. 

1.  Chapter  XII — Develop  Ideas  for  Your  Reader 

(a)  Picture  the  events 

(b)  Outline  the  steps 

(c)  Give  descriptive  details 

(d)  Use  statistical  details 

(e)  Define  terms 

(f)   Give  illustrations  or  examples 
(g)   Make  a  comparison 
(h)   Show  a  contrast 

(i)   Use  repetition  effectively 

(j)   Explain  cause  or  effect 

2.  Chapter  XIII— Build  a  Supply  of  Words 

(a)  Use  your  dictionary  intelligently 

(b)  Build  your  vocabulary  by  means  of  word  families 

(c)  Build    your    vocabulary    by    means    of    synonyms,    antonyms,    and 
homonyms 

(d)  Build  your  vocabulary  by  means  of  prefixes,  roots  and  suffixes 

(e)  Do  not  misuse  words 
(f)   Do  not  misspell  words 
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(g)   Study  the  defining  of  words  to  gain  clarity  and  exactness 

(h)   Study   the   denotation,   connotation,   and   sound   of  "words   to   gain 
effectiveness 

(i)  Write  a  precis  1 

(j)  Write  a  precis  2 

(k)  Write  a  precis  3 

(1)  Write  a  precis  4 

3.  Chapter  XIV — Improve  Your  Sentences 
(a)  Vary  the  structure  of  your  sentences 

.(b)   Use  gerunds  and  infinitives  correctly 

(c)  Use  participles  to  secure  variety  and  force 

(d)  Express  parallel  thoughts  in  parallel  form 

(e)  Please  your  reader  by  writing  numbers  properly 

(f)  Please  your  reader  by  using  abbreviations  correctly 

4.  Chapter  XVI — Learn  to  Speak  Effectively 

(a)  Improve  your  voice  and  manner 

(b)  Improve  your  conversation 

(c)  Discuss  intelligently 

(d)  Learn  how  to  prepare  a  speech 

(e)  Learn  to  speak  without  formal  preparation 

5.  Chapter  XIX — Write  Creative  Letters 

(a)  Write  natural,  vivid,  interesting,  friendly  letters 

(b)  Write  comforting  letters  of  sympathy 

(c)  Write  correct  formal  and  informal  invitations  and  replies 

(d)  Write  sincere,  pleasant,  enthusiastic  letters  of  gratitude 

(e)  Write  clear,  concise,  exact  telegrams,  cablegrams,  day  letters,  and 
night  letters 

(f)  Write  effective  letters  of  application 

(g)  Write  clear,   courteous,   concise,  correct,  dignified  business   letters 
of  complaint,  request,  order,  inquiry,  information,  and  instruction. 

B.  Literature  Content  of  the  Course 

Text:  Creative  Living,  Book  Four  (an  anthology  of  poems,  essays,  short  stories 
and  plays)   is  organized  into  thematic  units  under  the  following  headings: 

Unit  I    — The  Individual 

Unit  II  — Humanity 

Unit  III — Love  and  Affection 

Unit  IV — Appreciation 

Unit  V  — Creative  Living 
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The  following  analysis  of  the  content  indicates  the  variety  of  offerings 
the  text  provides  for  the  teacher;  the  figure  in  parenthesis  indicates  the  number 
of  selections  for  the  category. 

1.  Type — Short  story  (33),  character  sketch  (5),  biography  (3),  anecdote 
(9),  essay  (12),  various  prose  (7),  play  ( 1 ),  radio  play  (1),  sonnet  (11), 
lyric  (28),  ode  (4),  elegy  (8),  epic  (3),  ballad  (7),  various  poems  (39), 
others. 

2.  Region— Anywhere  (64),  U.S.A.  (14),  Southeast  U.S.A.  (3),  New  Eng- 
land (6),  North  America  (4),  South  America  (2),  Middle  East  (4), 
England  (21),  Wales  (2),  Scotland  (5),  Russia  (3),  China  (2),  India 
(2),  Germany  (2),  Canada  (26),  Italy  (2),  others. 

3.  Chronology— 20th  century  (121),  19th  century  (28),  18th  century  (2), 
17th  century  (5),  16th  century  (4),  Medieval  (5),  B.C.  (7). 

Study  of  the  short  story  in  some  detail: 

(a)  purpose  or  theme 

(b)  structure 

(c)  characters 

Although  all  types  of  literature  should  be  included  in  the  course  (essay, 
short  story,  poetry  and  drama),  the  limitation  of  time  makes  it  impossible  to 
cover  all  of  the  selections  in  the  text.  The  teacher  should  choose  those  selections 
which  best  meet  the  needs  and  interests  of  his  class. 

Memory  Work 

Seventy-five  to  one  hundred  lines.  A  portion  of  the  poetry  required  should 
be  selected  by  the  student. 

C.  Grammar 

A  review  of  Grade  IX  grammar  with  emphasis  on  the  application  of 
grammatical  principles  to  English  composition. 

D.  Improvement  of  Spelling 

Remedial  or  developmental  spelling  in  terms  of  individual  and  group 
needs.    (Teacher's   Reference:    Bowden:    Basic  Speller,   Macmillan). 

E.  Leisure  Reading 

The  reading  of  five  to  seven  books  per  year  is  considered  a  reasonable  goal 
for  the  average  student.  These  books  may  be  chosen  by  the  student  from  the 
prescribed  list,  or  they  may  be  books  considered  acceptable  by  the  teacher. 
Teacher's  Reference:  T.  W.  Martin:  Guidebook  For  Creative  Living,  Four,  Gage. 


ENGLISH  LANGUAGE  20 

Course  Materials: 

-   Gray,    Hach,    Meade    and    Waddell,    English    for    Today    11,    Longmans, 
Cor  bin,  Perrin  and  Buxton,  Guide  to  Modern  English,  Gage. 

A  suitable  dictionary. 


Course  Content 

The  order  of  the  topics  given  below  is  not  mandatory  and  may  be  changed 
by  any  teacher  for  good  reason,  but  teachers  are  reminded  that  students  trans- 
ferring from  one  school  to  another  may  experience  considerable  difficulty  if 
the  changes  made  are  very  extensive. 

A.     TEXT  OUTLINE 

1.  Report  Writing 

(a)  The  importance  of  knowing  how  to  prepare  reports 

(b)  Library  organization   (classification  of  books,  card  catalogue) 

(c)  Reference  aids  (indexes,  guides,  encyclopedias,  yearbooks,  alman- 
acs, general  references) 

(d)  Report  making  (choosing  the  subject,  limiting  or  expanding  the 
subject,  gathering  material,  sentence  and  topical  outlines,  types  of 
beginnings  and  endings,  development  of  the  report,  revision,  the 
finished  product) 

(e)  Oral  reports 

(f)  Reporting  on  books   (novel,  biography,  other  non-fiction,  fiction) 

2.  Expository  Articles 

(a)  Definition  of  exposition 

(b)  The  paragraph  in  exposition  (topic  sentence,  transition,  kinds  of 
developmental  paragraphs,  methods  of  developing  the  paragraphs, 
introductory  and  concluding  paragraphs) 

(c)  Kinds  of  exposition  (practical,  artistic) 

( d )  Writing  exposition  ( electing,  limiting,  analysing  the  subject,  gather- 
ing and  organizing  the  material,  writing  and  rewriting) 

3.  Vocabulary 

(a)  The  importance  of  vocabulary  study 

(b)  Reference  books   (dictionary,  thesaurus,  special  aids) 

(c)  Roots,  prefixes,  suffixes 

(d)  Synonyms,  antonyms,  homonyms 

(e)  Increasing  vocabulary  (reading  experience) 
(f)  Concrete  and  connotative  words 

(g)  Cliches 

(h)   Figures  of  speech 
(i)   Using  words  effectively 
(j)  Levels  of  usage 

4.  Newspaper  Reading 

(a)  Desirable  newspaper  reading  habits 

(b)  Functions  of  newspapers  (publishing  news,  commenting  on  news, 
entertaining  readers,   helping  readers,  publishing  advertising) 

(c)  Analysis  of  newspaper  reading  habits 
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(d)  Definition  of  news 

(e)  News   gathering    (reporters,   press   associations,   syndicates,    corres- 
pondents ) 

(f )  News  writing  (writing  formulas,  news  slanting,  use  of  pictures) 
(g)  Publicity  and  advertising 

(h)   Differences  between  editorials  and  columns 
(i)   Features 

5.  Writing  for  the  School  Newspaper 

(a)  Getting  the  news  (recognizing  news,  interviews,  various  sources  of 

news) 

(b)  The  news  story  (types  of  leads,  developing  the  story) 

(c)  Special  news  stories  (interviews,  feature) 

(d)  Editorials   (editorial  column) 

(e)  Newswriting  style 

6.  Speaking  and  Listening 

(a)  Review  of  characteristics  of  good  speech 

(b)  Effective  listening 

(c)  Special  speeches    (announcement,   promotion  talk,   introduction   of 
speaker ) 

( d )  Discussion 

(e)  Oral  report  (explanations,  directions,  instructions,  introductions) 
(f)   Listening  to  oral  reports   (attention,  interpretation) 

7.  Business  English 

(a)  Mechanics    of    good    English    (punctuation,    abbreviation,    use    of 
numbers,  hyphenation ) 

(b)  Format  (spacing,  indentation,  block  and  modified  block  form,  open 
and  closed  punctuation) 

(c)  Parts   of  the  business   letter    (heading,   inside   address,   salutation, 
complimentary  close,  body,  signature) 

(d)  Addressing  the  envelope   (spacing,  form) 

(e)  Kinds  of  business  letters  (orders,  complaints,  adjustments,  applica- 
tions, letters  of  appreciation) 

(f)  Business  English 

(g)  Modern  trends  in  business  English 

B.  GRAMMAR 

Consistent  use  of  the  Guide  or  the  Handbook  in  applying  grammatical 
principles  to  English  composition. 

C.  SPELLING 

Remedial  or  developmental  spelling  in  terms  of  individual  and  group 
needs.    (Teacher's   Reference:    Bowden,   Basic   Speller,    Macmillan). 
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ENGLISH  23 

English  23  is  a  five-credit  course  for  students  seeking  a  high  school  diploma. 
The  outline  given  below  provides  that  sixty  per  cent  of  the  content  be  language, 
forty  per  cent  literature.  The  course  is,  however,  to  be  treated  as  a  unit  so  that, 
although  there  will  be  language  lessons  and  literature  lessons  as  such,  it  is 
anticipated  that  opportunities  for  writing  will  also  frequently  be  found  in  or 
will  stem  from  the  literature  content.  Following  the  outline  of  the  content  some 
suggestions  for  the  correlation  of  language  and  literature  are  given. 

The  provision  of  a  flexible  core  program  implies  that  there  will  be  time  to 
make  use  of  materials  outside  the  prescribed  texts.  The  choice  and  amount  of 
additional  material  will,  of  course,  depend  upon  a  number  of  factors  such  as 
the  ability,  needs,  and  intersets  of  the  students  in  any  given  class.  In  literature, 
a  full-length  play,  either  a  modern  play  or  a  Shakespearean  comedy,  may  prove 
a  worthwhile  venture.  Also  the  place  in  the  course  of  good  and  useful  material 
found  in  periodicals  and  paperbacks  may  be  explored.  Other  mass  media — 
movies,  radio,  TV — may  prove  to  be  a  fruitful  source  of  materials  for  this 
course. 

It  is  desirable  during  the  interim  period  ( 1964-1965 )  that  much  exploratory 
work  be  done  with  a  view  to  finding  materials  which  will  evoke  an  eager 
response  from  the  students  and  which  will  convincingly  serve  their  needs. 

Course  Materials 

v 
Gray,  Hach,  Meade  and  Waddell:  English  for  Today  11,  Longmans.  Corbin, 
Perrin  and  Buxton:  Guide  To  Modern  English,  Gage. 

A  suitable  dictionary. 

Buxton,  ed.:  Creative  Living,  Book  Five,  Gage. 

Additional  material  used  to  meet  the  special  needs  of  a  student  group 
(e.g.  selections  from  anthologies,  periodicals,  newspapers,  pamphlets,  record- 
ings, tapes,  radio  and  television  plays) 

Course  Content 

The  order  of  the  topics  given  below  is  not  mandatory  and  may  be  changed 
by  any  teachers  for  justifiable  reasons,  but  teachers  are  reminded  that  students 
transferring  from  one  school  to  another  may  experience  considerable  difficulty 
if  the  changes  made  are  very  extensive. 

A.  Language  Content  of  the  Course 

Text:   Gray,  Hach,  Meade  and  Waddell:   English  for  Today  11. 
1.    Chapter  1:  Preparing  Reports   (pp.  43  to  76) 

(a)  Organizing  material 

(b)  Making  a  sentence  outline 

(c)  Making  the  topical  outline 

(d)  Beginning  the  report 

(e)  Developing  the  report 
(f)   Ending  the  report 

(g)   Rewriting  the  report 
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(h)  Giving  an  oral  report 

(i)  Reporting  on  books 

(j)  Reporting  on  a  novel 

(k)  Reporting  on  a  biography 

2.  Chapter  2:  Learning  to  Write  Expository  Articles   (entire  chapter) 

(a)  Writing  the  paragraph 

(b)  Understanding  the  function  of  paragraphs 

(c)  Developing  a  topic  sentence 

(d)  Using  transition  within  paragraphs 

(e)  Writing  different  kinds  of  paragraphs 
(f)   Enumerating  details 

(g)   Contrasting  and  comparing  details 
(h)   Citing  examples 

(i)   Giving  reasons 

(j)   Defining  terms 

(k)  Repeating  important  points 

(1)   Combining  methods 

(m)   Introducting  articles 

(n)  Concluding  articles 

(o)   Writing  paragraph-length  characterizations 

(p)  Writing  paragraph-length  answers  to  questions 

(q)  Arranging  paragraphs   into  articles    (select,  limit  and  analyse  the 
subject ) 

(r)  Gather  the  material 

(s)  Arange  ideas  properly 

(t)  Steps  to  follow  while  writing  (the  first  draft,  transitions,  revising, 
preparing  the  final  manuscript) 

( u )  Knowing  the  kinds  of  exposition  ( practical,  artistic ) 

Note:  For  a  recommendation  regarding  the  use  of  Chapter  3,  "Increasing  Your 
Vocabulary,"  see  section  6. 

3.  Chapter  4:  Reading  Newspapers  Intelligently  (entire  chapter) 

(a)  Knowing  the  functions  of  newspapers  (publishing  and  commenting 
on  news;  entertaining  and  helping  readers;  publishing  advertising) 

(b)  Knowing  your  newspaper  reading  habits 

(c)  Knowing  what  constitutes  news 

(d)  News  elements  and  factors  that  modify  news  elements 

(e)  Knowing  how  news  is  gathered 

(f)  Knowing  how  news  is  written   (a  writing  formula) 

(g)  Understanding  the  slanting  of  news 
(h)   Understanding  news  display 
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(i)   Understanding  the  appeal  of  pictures 
(j)   Understanding  advertising,  news,  and  publicity 
(k)   Learning  to  read  the  editorial  page 
(1)   Understanding  columnists 
(m)   Understanding  letters  to  the  editor 

4.  Chapter  6:  Learning  to  Speak  and  to  Listen   (Entire  chapter) 

(a)  Knowing  the  characteristics  of  good  speech 

(b)  Learning  to  listen  effectively 

(c)  Making  announcements 

(d)  Giving  promotion  talks 

(e)  Introducing  speakers 

(f)   Conducting  panel  discussions   (systematic  plan) 
(g)   Knowing  the  duties  of  a  chairman 
(h)   Giving  oral  reports 
(i)   Listening  to  directions 

(j)   Giving   other   reports    (preparation   and   delivery) 
(k)   Listening  to  reports 

5.  Chapter  5:  Learning  Business  English  (Entire  chapter) 

(a)  Understanding  style  in  business  English 

(b)  Punctuating  correctly    (comma,   semicolon,   colon,   apostrophe, 
parentheses,  dash,  capitalizing) 

(c)  Abbreviating  correctly 

(d)  Using  numbers  correctly 

(e)  Hyphenating  words  properly 

(f)  Making  your  letter  attractive 

(g)  Knowing  the  parts  of  a  letter  (heading,  inside  address,  salutation, 

body,    complimentary   close ) 

(h)   Writing  the  signature 

(i)  Adding  identifying  marks   and   enclosures 

(j)  Addressing  the  envelope 

(k)  Writing  different  kinds  of  letters   (subscription,   order, 

acknowledgement,   request   for   information,   complaint  and 
adjustment,  appreciation,  application) 

(1)  The   letter   of   application — of   special   importance   to   pupils 
(parts  and  common  faults) 

(m)   Personal   data   sheet    (personal   details,   education,   experience, 
references ) 

6.  Chapter  3:  Increasing  Your  Vocabulary  (pp.  149  to  166) 

(a)   Review   work    of   previous    grades    on    more    obvious    methods    of 
increasing  one's  vocabulary 
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(b)  Omit  from  this  chapter  the  highly  technical  and  academic  work 
on  such  material  as  prefixes,  roots,  and  suffixes 

(c)  Use  concrete  words  (p.  149) 

(d)  Avoid  weak  verbs 

(e)  Use  connotative  words 

(f)  Avoid  cliches 

(g)   Use  figures  of  speech  (simile,  metaphor,  personification, 
hyperbole,  litotes,  irony) 

(h)   Use  significant  modifiers 

(i)   Use  effective,  intentional  repetition 

7.  Guide  to  Modern  English  should  be  used  regularly  as  a  Handbook  and 
for  other  purposes  such  as  "teaching  at  the  point  of  error"  when  a 
general  weakness  has  been  discovered. 

Other  chapters  in  the  prescribed  text  may  be  used  at  the  teacher's 
discretion,  depending  upon  the  needs  and  abilities  of  the  students,  and  the 
time  available. 

B.  Literature  Content  of  the  Course 

Text:  Buxton,  ed.:  Creative  Living,  Book  Five,  Gage. 

The  core  program  will  consists  of  one  half  to  two  thirds  of  the  material 
contained  in  the  text  and  of  five  to  seven  books  for  leisure  reading. 

Additional  material  is  to  be  chosen.  A  full-length  modern  or  Shakespearean 
play  may  be  studied.  Materials  of  other  sorts  may  be  chosen  with  a  view  to 
taking  advantage  of  good  and  useful  materials  from  periodicals  and  paperbacks. 

Correlation  of  Literature  and  Language 

The  teacher  who  wishes  to  build  a  program  in  which  literature  and 
language  activities  are  correlated  can  find  much  support  from  writers  on  the 
teaching  of  high  school  English.  In  general,  this  support  is  based  upon  the 
following  concepts: 

1.  Recent  research  indicates  that  some  of  the  time  that  may  be  spent  in 
students  writing  a  "Theme  a  Week"  may  be  just  as  productive  in  improving 
language  skills  if  devoted  to  the  reading  and  discussion  of  good  literature. 

2.  In  studying  about  the  English  language,  and  in  trying  to  improve  skill 
in  the  use  of  language,  students  need  to  examine  the  works  of  men  and 
women  who  have  achieved  a  degree  of  excellence  in  using  words  to 
communicate  thought  and  feeling  with  precision,  clarity,  and  force. 

3.  The  study  of  selections  in  the  literature  program  can  provide  a  variety 
of  activities  that  require  the  student  to  gather  ideas,  to  organize  his  thoughts, 
and  to  use  all  of  the  communication  skills — reading,  listening,  speaking,  and 
writing. 

The  following  illustrate  a  few  of  the  ways  in  which  the  literature  and 
language  programs  in  grade  eleven  may  be  used  to  support  and  reinforce  each 
other. 
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Some  Language   Skills   and 
Concepts  to  be  Developed* 

( 1 )  Preparing   Reports   and 

(2)  Expository  Articles 

(a)  Organizing  Material 

(b)  Making  a  Topical 
Outline 

(c)  Making  a  Sentence 
Outline 

(d)  Beginning  the 
Report 

(e)  Developing  a  Report 

(f)  Giving  an  Oral 
Report 

(g)  Writing  Paragraphs 

(h)  Transition  Between 
Paragraphs 

(i)   Different  Kinds  of 
Paragraphs 

(j)   Using  details, 

comparison,  contrast 
and  examples 

(k)   Introductions  and 
Conclusions 


Illustrative  Activities  Related  to  Literature 

Make  the  topical  outline  that  may 
have  been  used  by  the  writers  of 
"Qualities  that  Make  Success,"  "Gate 
Receipts  and  Glory,"  "The  Value  of 
Art,"  or  "Happiness." 

Make  a  sentence  outline  of  any  one 
of  these  selections. 

Make  an  outline  you  might  use  to 
take  a  position  opposite  to  that  of  the 
essayists  in  the  anthology  ( for  example, 
"You  Are  Wrong,  Dr.  Hutchins"). 

Discuss  the  varied  ways  in  which 
writers  develop  paragraphs  (for 
example,  Winston  Churchill's  use  of 
illustration;  Charles  S.  Brooks'  use 
of  contrast;  Robert  Hutchins  and  the 
use  of  facts;  B.  K.  Sandwell  or  Eric 
Nicoll  and  the  use  of  exaggeration). 

Note  the  various  methods  by  which 
writers  achieve  transition  within 
paragraphs  and  continuity  between 
paragraphs.  Throughout  the  anthology 
there  are  abundant  examples  of  the 
use  of  transition  words,  pronouns  and 
antecedents,  paragraphs  in  series, 
and   chronological   development. 

Examine  the  techniques  used  by 
writers  to  achieve  interesting  intro- 
ductions,    and     effective     conclusions 

(for   example,   the   essays   of   Brooks, 
Hutchins,  Rockne,  Sandwell, 
McLennan,  and  Grove). 

Find  and  discuss  effective  narrative, 
descriptive,  expository,  and  argu- 
menative  paragraphs. 

Note  how  writers  achieve  unity 
within  paragraphs.  Find  topic  sen- 
tences. Note  development  of  topic. 
Discuss  the  relationship  of  all  sen- 
tences within  a  paragraph  to  the 
topic  sentence.  Does  every  paragraph 
have  a  topic  sentence?  If  not,  how  do 
writers   indicate   their  topics? 


*For  complete  outlines,  see  pp.  12-15  of  this  syllabus 
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Some  Language   Skills   and 
Concepts  to  be  Developed 

(3)   Reading  Newspapers 
Intelligently 

(a)  The    functions    of 
newspapers 

(b)  What  constitutes 
news? 

(c)  How   news    is    written 

(d)  The   slanting   of   news 

(e)  Writing   editorials 

(f)  Letters  to  the 
editor 


Illustrative  Activities  Related  to  Literature 


Using  information  gained  from  dis- 
cussion, prepare  oral  and  written 
reports    on    topics   like   the   following 

(related  to  the  section  on  "Heroes 
and  Villains"): 

"The  Travels  of  Ulysses" 
"Characteristics  of  the  Popular 
Ballad" 

"The  American  Folk  Song" 
"The  Career  of  Bonnie  Dundee" 
"The   Romance  of   Robert   Browning" 
"Italy  and  the  Struggle  for 
Independence" 

"The   Rule   of   Prince   Metternich" 
"Guiseppe  Mazzine,   Italian  Patriot" 
"Poe's  Theory  of  the  Short  Story" 

Write   Expository   Articles   on  Topics 
Like  the  Following: 
"Character   Variety   in   Ulysses" 
"The  Use  of  Suspense  in  'Ulysses' " 
"Gunga  Din  and  Dinas  Vawr  as 
Heroes"   (comparison  and  contrast) 
"The  Meaning  of  Heroism"   (as 
implied  by  the   writers   of  any  three 
selections ) 

"The  Character  of  the  Italian" 
"Form  and  Content  in  'The  Burial 
March' " 

"Formal  English  in  'The  Cask  of 
Amontillado' " 

Write    the    news    report    that    might 

have   appeared  for  such  events  as: 

"The  Return  of  Ulysses" 

"The  Jam  on  Jerry's  Rock" 

"The  Raid  of  Dinas  Vawr" 

"The  Burial  of  Dundee" 

"The  Search  for  the  Italian" 

Write    a    "slanted"    article    on    topics 

like  the  following: 

"The  Leadership   of   Mazzini" 

"Metternich  as  a  Statesman" 

"The  Activities  of  the  Tribunes  in 

'Julius  Ceasar' " 

"Ceasar's  Triumph" 

Write   an   editorial   supporting   or 
opposing    the    position    taken   by   the 
writer    in    such    selections    as    "Gate 
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Some  Language   Skills   and 
Concepts   to  be  Developed 


(4)  Vocabulary  and  Usage 

(a)  "The  Levels  of  Usage" 
(Guide  to   Modern 
English,  Chap.  1) 

(b)  Using  Concrete  Words 

(c)  Connotative  Words 

(d)  Avoid  Cliches 

(e)  Figures  of  Speech 

(f)   Etymology; 

interesting    derivations 
of  words 


Illustrative  Activities  Related  to  Literature 

Receipts  and  Glory",  "Qualities  that 
Make  Success,"  "How  the  Old  Farm 
Has  Changed,"  "Us  Amphibious 
Canadians,"  "Polonius'  Advice  to  His 
Son,"  "Mending  Wall,"  or  "Michael." 

Examine  substandard  English  in 
"Haircut,"  informal  English  in  selec- 
tions like  "The  Hack  Driver,"  formal 
English  in  selections  like  "The  Cask 
of  Amontillado."  Practice  changing 
statements  from  one  level  to  another. 


Examples: 
(i) 


(ii) 


'When  he  ventured  upon  insult, 

I  vowed  revenge." 

"When  he  insulted  me,  I  decided 

I'd  get  even." 

"When   he   called  me   a   slob,    I 

says  to  myself,  "I'll  get  you,  you 

rat,  if  it's  the  last  thing  I  do." 

"You're   a   newcomer   here,    ain't 


you 


?„ 


here     just     lately, 


'You     came 
didn't   you?': 
"I   presume   that   you   have   per- 
ambulated  only   recently   to   our 
fair  metroplis." 
Note    the    writer's    use    of    concrete, 
specific  words  in  almost  any  selection. 

Note  the  use  of  connotative  words  to 

emphasize  certain  ideas  and  feelings. 

Examples: 

the  "burden"  words  in  "Man  with  the 

Hoe" 

the  "death"  words   in  "The   Darkling 

Thrush" 

words  directed  to  the  achievement  of 

'a   single  effect'  in   "The   Cask   of 

Amontillado". 

words     emphasizing    'monstrosity'     in 

"The  Donkey". 

Discuss  frequently  the  origin   of 
interesting   words. 

Note  the  writer's  deliberate  use  of 
cliches  in  selections  like  "How  We 
Kept  Mother's  Day." 
Discuss  figures  of  speech  used  in  most 
selections  throughout  the  anthology. 
Concentrate  on  why  the  writer  selected 
the  figure  he  used.  How  does  each 
one  reinforce  the  idea  or  the  feeling 
which  the  selection  attempts  to 
convev? 
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ENGLISH  LANGUAGE  21 

English  Language  21  is  designed  for  those  students  who  are  particu- 
larly talented  or  interested  in  writing,  and  only  those  who  have  demonstrated 
proficiency  in  written  expression  should  be  admitted  to  the  class. 

The  emphasis,  throughout  the  course,  should  be  on  the  improvement  and 
refinement  of  student  writing  skill.  In  every  possible  way,  the  teacher  should 
help  each  individual  student  create  and  formulate  ideas  which  are  interesting, 
significant  and  exciting  to  him.  One  aid  to  the  gathering  and  expressing  of 
such  ideas  which  some  teachers  have  used  is  the  journal.  (Students  are  asked 
to  keep  a  daily,  or  weekly  journal  in  which  they  record  poetic  phrases  or 
thoughts  which  occur  to  them,  their  impressions  of  various  happenings,  bits  and 
pieces  of  remembered  dialogue  and  descriptions  of  people  or  scenes.)  If  well- 
kept,  a  record  of  this  kind  can  be  a  useful  source  of  ideas  for  the  writing  of 
a  variety  of  class  assignments.  Obviously,  students  must  know  how  to  record  as 
well  as  to  create  if  they  are  to  become  efficient  writers. 

It  is  not  an  easy  matter  to  stimulate  creation,  and  no  one  method  of  doing 
so  can  be  recommended.  Creativity  is  not  something  that  can  be  turned  on  or 
off  like  a  cap  for  a  specific  period  of  the  day,  and  the  teacher  who  expects 
his  students  to  appear  for  their  regular  fourth  period  class  in  English  Language 
21  with  a  galaxy  of  bright  ideas  will  be  sadly  disappointed.  He  can,  however, 
help  those  ideas  emerge  by  creating  a  warm  and  receptive  class  atmosphere  for 
their  reception  and  growth;  and  by  providing  his  students  with  a  wealth  of 
sympathetic,  but  critically  helpful,  advice. 

Basic  References 

In  addition  to  the  specific  references  which  are  listed  at  the  end  of  each 
of  the  units,  the  following  basic  references  are  recommended: 

A.  DICTIONARIES 

1.  Several  general  works 

2.  Dictionaries  of  synonyms 

3.  Rhyming  dictionary 

B.  HANDBOOKS 

1.  Corbin,  Perrin  and  Buxton,  Guide  to  Modern  English 
(required  text). 

2.  Strunk,  William  and  E.  B.  White,  The  Elements  of  Style, 
Macmillan,  New  Cork,  1959. 


Secondary  References 
A.     TEXTBOOKS 

1.    Abrams,  H.  M.,  A  Glossary  of  Literary  Terms,  Rinehart  and  Co., 
New  York,   1959. 

Jl.    Austin,   Cedric,   Read  to  Write,   Book  Three,   A   Magazine.   Ginn 
and  Co.,  London,  1954. 

19 


<-3.    Barnbardt,    Clarence    L.,    ed.,    The   New    Century    Handbook    of 
English  Literature.   Appleton-Century-Croft,   New  York,   1956. 

*■     i4.    Benet,    William    Rose,    ed.,    Readers    Encyclopedia,    Thomas    Y. 
Crowell,  New  York,  1948. 

5.  Brown,    Douglas    M.,    Handbook    of    Composition.    Clark    Irwin, 
Toronto,  1953. 

6.  Campbell,   Laurence  R.,   Do's  and  Donts  for  an  Alert  Staff. 
University  of  Iowa  Press. 

7.  Frisch,  Anthony  and  John  Harasti,  eds.,  First  Flowering.  Kingswood 
House,  Toronto,  1956. 

8.  Flesch,  Rudolf  and  A.  H.  Lass,  The  Way  to  Write.  Harper  and 
Bros.,  New  York,  1947. 

» 9.    Pacey,    Desmond,    Creative    Writing    in    Canada.    Ryerson    Press, 
Toronto,  1952. 

10.    Pym,  Dora,  Free  Writing,  University  of  Bristol  Institute  of  Educa- 
tion Publication  No.  10.   University  of  London  Press,  London. 

-  11.    Smith,  Reed,  Learning  to  Write.  Macmillan  Co.  of  Canada  Ltd., 
Toronto,  1947. 

12.  Stefferud,   Alfred,    The    Wonderful   World    of    Books.    Houghton 
Mifflin,  New  York,  1953. 

13.  Taylor,  Gordon,  Creative  Writing  in  English.  Ginn  and  Co.,  Ltd., 
London,  1960. 

UNIT  ONE:  JOURNALISM 

There  are  several  advantages  accruing  from  the  starting  of  the  work  of 
the  term  with  the  unit  on  journalism.  Those  who  assist  in  the  production  of 
the  school  paper  will  be  given  good  assistance,  students  who  write  news 
columns  for  the  local  dailies  or  weeklies  will  receive  some  helpful  advice,  and 
all  students  will  be  required  to  write  several  news  stories  in  the  unemotional 
and  succinct  style  of  the  journalist.  In  addition,  during  this  section's  duration, 
some  preparatory  reading  for  the  work  of  the  latter  units  can  be  done. 

Generally,  the  method  recommended  for  the  establishment  of  definitions 
of  the  various  news  stories  is  that  of  formulating  a  list  of  characteristics 
following  the  examination  of  several  illustrative  stories.  The  definitive  terms 
given,  below  are,  of  course,  suggestive  rather  than  restrictive. 

It  would  be  unrealistic  to  assume  that  students  should  be  required  to 
write  an  assignment  on  each  of  the  following  topics.  Before  the  class  is  finished 
with  the  work  of  the  unit,  however,  each  student  should  have  written  at  least 
two  or  three  news  stories,  preferably  of  different  types. 

The  use  of  a  basic  journalism  textbook  by  the  teacher  is  strongly  recom- 
mended for  this  section.  Without  it  and  the  illustrations  it  can  provide,  the 
teacher  would  be  required  to  do  an  inordinate  amount  of  outside-of-class 
preparation. 
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A.  THE  WRITING  OF  A  NEWS  STORY 

1.  News 

(a)   Definition  of  news  and  kinds  of  news  stories 

(b)  Sources — wire  services,  correspondents,  reporters,  photo- 
graphers, publicity  men,  press  agents,  friends,  morgue  (library) 

2.  The  Differences  Between  Literary  and  News  Writing 

(a)  Purpose 

(b)  Organization 

(c)  Style 

3.  The  News  Story 

(a)  Lead — definition,  types,  organization,  the  five  W's  (who, 
what,  when,  where,  why) 

(b)  News    Story — inverted-pyramid,    chronological,   news   brief 

B.  NEWSWRITING  STYLE 

1.  Use  of  Standard  GOOD  ENGLISH 

2.  Specific  Characteristics  of  Newswriting  Style 

(a)  Short  sentences  and  paragraphs 

(b)  Direct  and  forceful  English 

(c)  No  editorializing 

C.  THE  WRITING  OF  A  VARIETY  OF  NEWS  STORIES 

1.  The  General  News  Story 

2.  Speech  Report 

(a)  Preparation  before  meeting 

(b)  Identification  of  major  theme 

(c)  Use  of  quotations 

3.  Interview  Story 

(a)  Types — routine  (to  collect  information),  symposium  (the 
bringing  together  of  a  variety  of  comments  on  a  current  topic), 
and  conventional    (personality). 

(b)  Interview — preparation,   use   of   notes,   questions,   observations 

4.  Sportswriting 

(a)  Preparation 

(b)  Style 

(c)  Types — coverage  (general  news  stories  of  a  routine  nature), 
advance  (usually  some  editorializing  included),  feature 
(personality  sketch,  historical  review),  review  summation  of  a 
season  of  play) 

5.  Advance  and  Follow-up 

(a)  Publicity 

(b)  Need  for  originality  in  approach 
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6.    Feature  Stories 

(a)  Types — informative,    entertaining,    humorous,    human    interest, 
etc. 

(b)  Writing — importance    of    style,    originality 

D.     EDITORIAL  WRITING 

1.  Editorials 

(a)  Types — interpretative,    critical,    reform,    appreciation,    literary, 
special  occasion 

( b )  Organization  and  Style — interesting,  clear,  logical,  third  person, 
specific 

2.  Letters  to  the  editor 

(a)   Requirements — short,  timely,  controversial 

3.  Columns 

(a)   Types — sports,    variety,     humor,     exchange     of    ideas,     news- 
commentary,  personal  comment,  criticism. 

Recommended  References 

Basic  References 

Spears,  Harold  and  C.  H.  Lawshe,  High  School  Journalism. 
Macmillan  Co.,  New  York,  1956. 

Secondary  References 

1.    Austin,  Cedric,  Read  to  Write,  Book  Four,  A  Newspaper. 
Ginn  and  Co.,  London,  1954. 

-  2.    Bond,  F.  Fraser,  An  Introduction  to  Journalism. 
Macmillan  Co.,  New  York,  1954. 

3.  Dale,  Edgar,  How  to  Read  a  Newspaper. 
Macmillan  Co.,  New  York,  1956. 

4.  Dillon,   Charles,  Journalism  for  High  Schools. 
Noble  and  Noble,  New  York,  1930. 

5.  Floherty,  John  J.,  Your  Daily  Paper. 

J.  B.  Lippincott  Co.,  Philadelphia,  1952. 

■   6.    Stensland,  P.  G.  and  Larry  Dennis,  Keeping  Up  With  the  News. 
Science  Research  Inc.,  1951. 


UNIT  TWO:  THE  ESSAY 

Most  senior  high  school  students  have  written  essays,  but  few  are  aware 
of  the  scope  offered  the  creative  writer  by  an  essay-writing  assignment. 
Some  students  confuse  the  information-type  essay  with  the  personal  essay; 
others  feel  a  report  is  a  satisfactory  substitute  for  a  well-planned,  well-written 
research  essay.  This  unit,  then,  should  provide  them  with  a  wider  appreciation 
of  the  possibilities  of  essay  writing. 

When  teaching  this  section  of  the  course,  teachers  are  urged  to  refer  to 
and  use  the  material  on  essay  writing  which  is  found  in  English  for  Today,  11 
and  Thought  and  Expression. 
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The  minimum  requirement  for  this  unit  should  be  the  writing  of  one 
informational  and  one  personal  essay. 

A.  Definition  of  the  Essay 

1.  Historical   Development   of   the    Essay   Form 

2.  Variety  of  Forms 

B.  The  Informational  Essay 

1.  The  Research  Essay   (See  English  for  Today,  11) 

2.  The  Critical  Essay  (Preferably  literary  criticism) 

C.  The  Personal  Essay  (See  Thought  and  Expression) 

1.  Autobiographical 

2.  Reflective 

3.  Characterization 

4.  Nature 

5.  Satirical 

As  too  many  senior  high  school  students  write  essays  without  careful 
planning,  it  would  seem  that  teachers  should  require  that  their  student 
writers  follow  a  workmanlike  plan  similar  to  the  following: 

A.  Choosing  the  Subject 

1.  The  choice  of  a  subject  should  be  based  on  the  writer's  interest, 
the  scope  of  the  topic,  the  availability  of  the  material,  and  the 
amount  of  work  required  of  the  writer  in  preliminary  research 
and  planning. 

2.  The  purpose  of  the  essay  should  be  determined.  Is  it  to  persuade? 
to  inform?  to  criticize?  or  to  convince? 

3.  The  essay's  audience  should  be  established,  and  the  style  chosen. 

4.  Greater  clarity  in  the  final  product  sometimes  results  if,  at  this 
point,  the  major  thesis  of  the  essay  is  summarized  in  a  sentence. 
Throughout  the  writing  of  the  essay,  frequent  reference  should 
be  made  to  this  statement,  but  it  should  not  be  included  in  the 
essay  itself. 

B.  The  Research   (if  research  is  required) 

1.  Reference   material   should  be   reliable,   current   and   significant. 

2.  The  words  of  the  source  material  should  not  be  used  unless 
the  quotation  made  is  accompanied  by  a  footnote. 

C.  The  Planning 

1.  All  ideas,  thoughts,  expressions,  vivid  words  and  figures  of  speech 
that  come  to  mind  should  be  listed,  regardless  of  the  order  of  their 
importance.  ( The  longer  the  list,  the  better  the  final  work. ) 

2.  From  the  prepared  list,  a  few  main  ideas  should  be  chosen,  ideas 
around  which  the  raw  material  can  be  gathered  and  organized. 
These  ideas  should  be  so  pertinent  to  the  topic  that  they  can  be 
arranged  in  a  logical  sequence. 
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3.  The  gathered  material  should  now  be  organized  under  the  chosen 
headings;  all  details  and  ideas  which  cannot  be  fitted  into  the 
outline  should  be  discarded  as  their  retention  would  detract  from 
the  effectiveness  of  the  final  product. 

4.  An  outline  should  now  be  prepared.  ( Vivid  and  specific  vocabulary 
should  be  used  so  that  the  major  concepts  may  be  established  with 
clarity. ) 

5.  The  outline  should  now  be  set  aside  for  about  twenty-four  hours 
to  "cool"  after  which  a  final  meticulous  check  of  its  content  should 
be  made. 

D.     The  Writings 

1.  The  details  are  gathered,  the  material  is  organized,  the  message  is 
chosen.  There  is  but  little  left  to  do:  the  writing. 

2.  No  one  method  can  be  recommended  as  producing  good  writing. 
However,  suggestions  such  as  the  following  might  prove  helpful: 

(a)  Greater  clarity  of  purpose  in  the  final  product  is  sometimes 
achieved  by  writing  both  the  introduction  and  the  conclusion 
before  writing  the  body  of  the  essay. 

(b)  Variety  of  structure  can  be  aided  by  starting  sentences  in  a 
number  of  different  ways,  by  varying  the  lengths  of  the 
sentences,  and  bv  using  synonyms  and  pronouns  to  provide 
variety  of  vocabulary. 

(c)  As  he  writes,  the  student  should  try  to  listen  to  the  sound  of 
his  words  and  phrases.  If  he  learns  to  "listen"  to  what  he  writes, 
he  will  avoid  many  grammatical  and  stylistic  errors. 

(d)  Writing  is  mostly  rewriting.  Revision  is  time  consuming; 
but,  if  it  is  carefully  done,  it  should  result  in  a  final  product 
which  the  student  is  proud  to  present  to  his  teacher. 

Basic  References 

The  language  textbooks  as  listed  for  Grades  Eleven  and  Twelve. 
Secondary  References 

1.    Carey,  G.  V.,  Mind  the  Stop.  Macmillan  Co.  of  Canada  Ltd.,  1960. 

"  2.    Flesch,  and  Lass,  How  to  Write,  Speak  and  Think  More  Effectively. 
Harper  and  Bros.,  New  York,  1960. 

3.  Ford,  Margaret  L.,  Techniques  of  Good  Writing. 
Book  Society  of  Canada,  Agincourt,  Ontario,  1960. 

4.  Hayford,  Harrison  and  Howard  P.  Vincent,  Reader  and  Writer. 
Houghton  Mifflin  Co.,  Boston,  1954. 

5.  Reincot,    Otto,    Working   With   Prose,    Harcourt   Brace   and   Co.,    New 
York,  1959. 

6.  Winter,  E.  H.  and  Smith,  Reed,  Learning  to  Write. 
Macmillan  Co.  of  Canada  Ltd.,  Toronto,   1961. 
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UNIT  THREE:  THE  SHORT  STORY 

Few  senior  high  school  students  have  attempted  to  write  a  short  story, 
and  even  the  most  experienced  writers  in  the  English  Language  21  class  may 
have  difficulty  with  this  unit  if  it  is  not  taught  with  care.  This  being  so,  a 
number  of  activities  leading  up  to  the  writing  of  the  short  story  are  recom- 
mended. 

A.     Leading  up  to  the  Short  Story 

Before  the  student  undertakes  the  writing  of  a  short  story,  he 
should  learn  to  gather  material  from  his  own  experience.  Concern 
for  what  goes  on  in  the  world  should  be  encouraged. 

Facilitv  in  handling  incident,  description  and  dialogue  may  be 
developed  by  using  less  complex  forms  of  writing  such  as: 

1.  The  journal,  or  its  more  personal  and  intimate  form,  the  diary. 
Daily  reporting,  besides  giving  writing  practice,  encourages  the 
student  to  record  his  impressions  of  interesting  happenings  and 
striking  personalities.  Through  such  discipline,  he  learns  to  dis- 
tinguish the  significant  from  the  trivial.  Material  obtained  may 
be  useful  in  the  writing  of: 

(a)  Conversations  (a  diarist  is  seldom  at  a  loss  for  a  topic). 

(b)  Letters  (many  interesting  letters  may  come  from  a  well-written 
diary). 

(c)  Anecdotes     (these    frequently    contain    dialogue    and    reveal 
personality). 

(d)  A  "column"   (this  could  be  made  up  of  references  to  people 
and  incidents  seen  from  the  personal  angle). 

The  Creative  Living  series  provides  examples  of  diaries,  letters  and  anec- 
dotes. Most  newspapers  and  magazines  contain  examples  of  columns. 

2.  The  personality  or  character  sketch. 

(a)  The  pen  portrait  and  the  caricature. 

(b)  The  profile    (a   longer   and   more   analytical   development   of 
^                          a  personality). 

A  well-developed  personality  sketch  is  a  good  preparation  for  the  story 
or  the  drama.  By  considering  what  a  character  would  do  or  say  in  certain 
circumstances,  or  what  circumstances  would  evoke  a  given  response,  the 
student  arrives  at  a  basis  for  plot  and  dialogue  construction. 

References 

+/1.    Brown,   A    Handbook   of   Composition.    Clarke,    Irwin,    1953. 

y%    Diltz,  B.  C,  New  Models  and  Projects.     (Unit  XLIV), 
Clarke,  Irwin,  1949-1951. 

3.    The  Plot 

The  plot  is  the  problem  which  forms  the  nucleus  about  which  the 
short  story  or  play  is  writen.  Here  is  a  simple  test  to  determine  whether 
or  not  the  essential  elements  are  present  in  a  proposed  plot: 

(a)  Somebody  wants  something 

(b)  Who  wants  it?  What  does  he  want? 
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(c)   What  opposes  him? 

4.    The  Plot  Story 

A  good  preliminary  exercise  to  short-story  writing  is  the  production 
of  the  plot  story.  The  following  divisions  should  be  used  for  the 
assignment: 

(a)  The  prelude  provides  the  background,  setting  and  characters. 

(b)  The  moment  of  interest  introduces  the  problem. 

(c)  The  incidents  of  suspense  include  all  the  unsuccessful  attempts 
to  solve  the  problem. 

(d)  The  climax  is  the  point  at  which  the  solution  looks  hopeless. 

(e)  The  solution  is  the  turning  point  when  a  successful  solution  is 
found.  The  more  unexpected  the  solution,  the  better;  but  it  must 
be  possible. 

(f)  The  conclusion  is  not  always  necessary,  as  a  short  story  may  finish 
with  the  solution. 

B.     Developing  the  Short  Story 

1.  The  Plot  Outline 

The  student  writes  the  introduction  ("bait  for  the  reader")  and 
the  conclusion,  ("repetition  in  a  nutshell").  The  details  which  fall 
between  these  two  are  given  in  brief  point  form. 

2.  Plot  Analysis 

It  cannot  be  emphasized  too  strongly  that  a  plot  does  not  just 
happen:  it  is  built.  One  way  of  studying  the  plot  is  to  divide  the 
story  into  four  parts:  situation,  rising  action,  climax  and  solution. 

(a)  The  situation  may  include  not  only  who.  when  and  where; 
but  also  a  set  of  circumstances  out  of  which  the  story  will 
grow. 

(b)  The  rising  action  gives  the  series  of  incidents  which  the 
plot  unfolds.  These  incidents  may  show  the  chief  character 
trying  to  solve  a  problem,  or  they  may  plunge  him  more 
deeply  into  the  situation. 

(c)  The  climax,  the  high  point  of  the  story,  presents  the  un- 
expected which  must  happen  to  extricate  the  chief  character 
from  the  situation,  or  to  enable  him  to  solve  his  problem. 

Short  stories   from   Creative   Living  4  recommended  for   analysis 
are: 

(a)  The  Novitiate,  page  152 

(b)  Antidote  for  Hatred,  page  250 

(c)  The  Storyteller,  page  162 

(d)  Two  Kinds  of  Sinner,  page  173 

(e)  The  Verger,  page  46 

(f)  The  Welsh  Are  Like  That,  page  123 

Selections  from  Creative  Living  5  recommended  for  analysis   are: 

(a)  The  Cop  and  the  Anthem,  page   107 

(b)  The  Three  Strangers,  page  391 

(c)  To  Build  a  Fire,  page  380 
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(d)  The  Interlopers,  page  197 

(e)  The  Thousand-Dollar  Bill,  page  134 

(f)  The  Cask  of  Amontillado,  page  78 

3.  The  Twist 

In  a  short  story  such  as  most  teenagers  write,  the  unexpected 
turn  or  "twist"  at  or  near  the  end  of  the  story  is  the  most  important  part 
of  the  creation,  and  the  student  must  have  it  in  mind  when  he  plans 
his  story.  Having  decided  upon  his  twist,  the  writer  then  chooses  his 
situation  and  characters. 

Here   are   some   sample   twists: 

(a)  In  "The  Hack  Driver"  (Creative  Living  5,  page  23  ),  the 
law  clerk  was  driven  around  for  a  whole  day  by  the  very 
man  on  whom  he   wished  to  serve  a  summons. 

(b)  In  "The  Thousand-Dollar  Bill",  the  note  was  counterfeit. 

4.  Conflict 

Still  another  way  to  study  plot  is  to  analyse  the  conflict  in  the 
story.  This  may  be  done  by  answering  three  questions: 

(a)  Who  is  the  chief  character  and  what  does  he  want? 

(b)  What  are  the  obstacles  which  stand  in  the  way  of  his 
obtaining  his  desire? 

(c)  What  is  the  outcome  and  how  is  it  brought  about? 

Basic  References 

The  textbooks  as  listed  for  Literature  10  and  20,  and  English  30. 

Secondary  References 

A.  STRONGLY-RECOMMENDED  TEXTS 

*"     1.    Gilkes,  Lillian  and  Warren  Bower,   Short  Story  Craft. 
Macmillan,  Toronto,  1949. 

-  2.    Hamilton,  Anne,  How  To  Revise  Your  Own  Stories. 

The  Writer  Inc.,  New  York,  1946. 

3.    Willis,  McGillivray,  Invitation  To  Short  Stories. 
Macmillan,  Toronto,   1953. 

B.  OTHER  USEFUL  REFERENCES 

-*     1.    Austin,   Cedric,   Read  to  Write,   Book  One,   Your  Diary. 
Ginn  and  Co.,  London,  1954. 

-  2.    Black  and  Parry,  Aspects  of  the  Short  Story. 

John   Murray,    London,    1956. 

—  3.    Barnes  and  Egford,  Twentieth  Century  Short  Stories. 

Harrap,   London,   1958. 

—  4.    Campbell,  Walter  S.,  Writing  Magazine  Fiction. 

Doubleday  and  Co.,   New  York,   1953. 

5.  Forster,  E.  M.,  Aspects  of  the  Novel.  Harcourt  Brace,   (A  Harvest 
Book),  New  York,  1954. 
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6.  Frisch,  Anthony,  ed.,  First  Flowering.  Kingswood  House,  Toronto, 
1956. 

7.  Garrison,  Roger  H.,  A  Creative  Approach  to  Writing. 
Henry  Holt  and  Co.,  New  York,  1951. 

8.  Kammerman,  Writing  the  Short  Short  Story. 
The  Writer  Inc.,  New  York,  1946. 

9.  Willis,  McGillivray,  Invitation  To  Short  Stories. 
Macmillan  Co.  of  Canada  Ltd.,  Toronto,   1958. 


UNIT  FOUR:  DRAMA 

The  writing  of  drama  is  anything  but  simple,  and  not  all  students  taking 
English  Language  21  should  be  required  to  produce  full-length  plays.  However, 
all  class  members  should  have  some  experience  in  the  writing  of  script-type 
assignments.  In  addition,  they  should  establish  some  critical  yardsticks  for 
the  judging  of  dramatic  performances  and  for  the  appreciation  of  drama. 

In  high  school,  or  in  later  years,  practical  use  can  be  made  of  a  knowledge 
of  the  techniques  of  writing  drama.  School  and  club  programs,  for  example, 
are  often  enlivened  by  topical  skits  which  can  be  written  and  presented  by 
those  who  have  learned  how  to  do  so. 

A.  Leading  Up  to  the  Writing  Drama 

1.  The  Writing  of  Short  Scripts 

(a)  A   TV   commercial  suitable   for  a  particular  program. 

(b)  A  radio  commercial 

( c )  An  announcement  for  a  coming  school  event  for  use  at  a  school 
assembly  program  or  over  the  P. A.  system. 

(d)  A  two-minute  introduction  (interview  type)  of  a  well-known 
person,  suitable  for  an  Ed  Sullivan  Show. 

2.  The  Writing  of  Five  or  Ten  minute  Scripts  to  Illustrate: 

(a)  Correct  parliamentary  procedure. 

(b)  How  not  to  prepare  a  group  report. 

(c)  The  joys  of  reading. 

(d)  Informal  family  discussion. 

3.  The  Preparation  of  Scripts  for: 

(a)  A  half-hour  variety  program  suitable  for  a  school  assembly. 
(This  can  be  a  task  undertaken  by  a  committee  of  students 
working  within  the  limits  of  an  overall  theme). 

(b)  A  documentary  based  on  the  material  of  a  social  studies  unit. 

(c)  A  review  of  an  author's  works,  a  biographical  note  on  the 
author,  etc.  suitable  for  a  tape-recorded  program. 

B.  Dramatic  Writings 

1.  The  writing  in  dramatic  form,  of  part  or  all  of  a  suitable  selection 
from  a  literature  text. 

2.  The  writing  of  a  one-act  play  for  the  stage. 
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After  the  students  have  demonstrated  their  proficiency  in  the  writing  of 
dialogue,  original  one-act  plays  should  be  attempted.  These  may  be  stage, 
radio  or  TV  plays  according  to  the  wishes  of  the  student;  but  the  student  should 
be  aware  of  the  basic  principles  to  be  followed  when  writing  for  the  medium 
he  has  chosen.  Material  similar  to  the  following  might  be  given  to  the  class. 

1.  The  Plot 

(a)  What  has  been  said  about  the  short-story  plot  is  applicable  to 
the  plot  of  the  one-act  play. 

(b)  The  words  we  labor  over  for  such  a  long  time  take  a  very 
short  time  to  say.  The  plot  must  be  sufficiently  complex  to 
provide  for  twenty  minutes  or  more  of  dialogue. 

(c)  The  play  must  not  be  drawn  out  beyond  the  climax.  The 
solution  to  the  problem  posed  in  the  play  should  follow  the 
climax  very  quickly.  It  should  be  plausible  but  contain  an 
element  of  the  unexpected.  The  solution  will  often  serve  as  the 
conclusion;  the  ending  of  the  play  should  not  be  labored. 

2.  The  Characters 

(a)  The  number  of  characters  in  the  play  is  not  as  important  as 
the  part  each  one  plays.  Each  character  must  have  enough  to 
say  and  do  to  justify  his  being  in  the  play. 

(b)  Stock  or  type  character  should  be  avoided.  A  teenager  should 
only  be  a  typical  teenager  in  some  respects;  beyond  that  he 
should  have  some  characteristics  which  make  him  an  individual. 

(c)  The  beginner  should  not  try  to  write  a  play  in  which  one 
character  is  wholly  disliked  (for  example,  a  character  who  has 
a  slightly  mean  part  should  have  a  chance  to  reinstate  himself 
before  the  end  of  the  play). 

3.  The  Unities  of  Time  and  Place 

In  a  one-act  play  the  writer  must  be  particularly  careful  to 
observe  the  unities  of  time  and  place.  Sometimes  a  short  lapse  of 
time  may  be  indicated  by  the  lowering  of  the  stage  lights  or  the 
dropping  and  raising  of  the  curtain,  but  usually  it  is  best  to  keep 
to  one  scene,  which  means  one  time  and  place. 

4.  Stage  Business  or  Action 

(a)  Too  much  movement  of  people  on  and  off  the  stage  should 
be  avoided;  if  not,  the  viewer  gets  the  impression  that  he  is 
watching  a  series  of  fragments  rather  than  an  integrated  whole. 

(b)  Any  actor  on  stage  must  be  there  for  a  purpose;  he  must  be 
saying  and/or  doing  something. 

(c)  If  possible,  the  end  of  the  play  should  give  all  or  most  of  the 
characters  a  chance  to  appear  on  the  stage  again.  This  makes  a 
natural  finale. 

5.  The  Dialogue 

(a)  Every  bit  of  dialogue  must  move  the  play  forward.  Characters 
in  a  play  do  not  make  small  talk  unless  it  has  a  purpose  in  the 
play. 

( b )  The  situation  and  background  must  be  supplied  in  the  dialogue 
near  the  start  of  the  play.  Sometimes  this  information  can  be 
given  by  two  minor  characters  such  as  servants  working  in  the 
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room  and  talking,  or  in  a  conversation  between  two  members 
of  the  family,  one  of  whom  may  have  just  returned  from  a 
journey. 

(c)   Every  speech  should  be  characteristic  of  the  person  speaking 
it. 

6.  Properties 

Every  piece  of  property  (even  cushions  and  footstools)  must  be 
useful  in  the  play — that  is,  everything  beyond  the  essential  furnishings 
of  the  room. 

7.  The  Radio  Script 

A  review  of  the  material  in  Chapter  9,  English  for  Today  10, 
would  be  useful  at  this  point.  Reference  might  also  be  made  to 
"The  Odyssey  of  Runyon  Jones"  in  Creative  Living  5. 

The  special  problems  of  radio  writing  should  be  discussed.  These 
include: 

(a)  The  limitation  of  sound  (the  only  medium  of  expression). 

(b)  The  need  for  particularly  vivid  vocabulary  to  paint  the  scene 
and  the  characters. 

(c)  The  need  for  split-second  timing. 

(d)  The  use  of  music  for  the  introduction,  transition,  setting,  etc. 

(e)  The  need  for  variety  of  rhythm,  voice,  action,  etc.,  to  retain 
the  rather  unstable  audience. 

Basic  References 

The  textbooks  as  listed  for  English  Language  10  and  English  30. 

Secondary  References 

-     1.    Stasheff  and  Bretz,  Television  Scripts. 
A.  A.  Wyn  Inc.,  New  York,  1953. 

-*  2.    White,  Melvin  R.,  Beginning  Radio  Production. 
Northwestern  Press,  Minneapolis,  1950. 

-   3.    Wilde,  Percival,  The  Craftsmanship  of  the  One-Act  Play. 
Crown  Publishing  Co.,  New  York,  1951. 

Other  Useful  References 

-  1.    Brooks,  Cleanth  and  Robert  B.  Heilman,  Understanding  Drama. 

Henry  Holt  and  Co.,  New  York,  1948. 

-  2.    Clay,  N.  C,  All  Aboard  and  Other  Plays. 

Heineman,  Toronto,  1959. 

-  3.    French,  Levenson,  and  Rockwell,  Radio  English. 

McGraw-Hill,  Toronto,  1952. 

-  4.    Kerr,  Walter,  How  Not  To  Write  A  Play. 

Simon  and  Schuster,  New  York,  1955. 
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"  5.    Levin,  Richard,  Tragedy  Plays,  Theory  and  Criticism. 
Harcourt  Brace,  New  York,  I960. 

"  6.    Milne,  W.  S.,  Curtain  Rising.  Longmans  Green,  Toronto,  1958. 

■*■  7.    Orr,  Andrew  A.,  Invitation  To  Drama. 

Macmillan  Co.  of  Canada  Ltd.,  Toronto,  1956. 

-  8.    Roberts,  Edward  Barry,  Television  Writing  and  Selling. 

The  Writer  Inc.,  Boston. 

-  9.    Stasheff  and  Bretz,  The  Television  Program. 

Hill  and  Wang  Inc.,  New  York,  1956. 

-10.    Wylie,  Max,  Radio  and  Television  Writing. 
Rinehart  and  Co.,  New  York,  1949. 


UNIT  FIVE:  POETRY 

Before  beginning  this  section  of  the  course,  it  might  be  advisable  to  dis- 
cover how  much  experience  the  members  of  the  class  have  had  with  the  writing 
of  poetry.  If  it  is  extensive,  some  of  the  preliminary  activities  listed  below 
might  well  be  omitted.  If  it  is  meagre  or  non-existent,  the  teacher  will  also  have 
to  adjust  his  material  to  these  special  conditions. 

As  students  have  usually  had  some  experience  with  limericks  and  other 
like  forms,  it  is  suggested  that  this  unit  start  with  a  brief  consideration  of  light 
verse  after  which  poetry  itself  should  be  studied. 

A.  The  Writing  of  Light  Verse 

1.  Limericks 

2.  Rhyming  Couplets    (as  used,  for  example,   on  place  cards   or  for 
greeting  cards) 

3.  Other  Forms   (humorous  and  satirical  verse) 

B.  The  Writing  of  Poetry 

1.  The  Definition  of  Poetry 

(a)  The  Differences  between  poetry  and  prose 

(b)  Types  of  Poetry 

2.  Poetic  Form  (make  reference  to  Thought  and  Expression) 

3.  The  Japanese  Haiku  (a  good  form  for  the  beginner  to  try) 

(a)  A  single  thought  or  emotion  expressed  in  a  sentence 

(b)  Three  lines,  the  first  having  five  syllables,  the  second  seven, 
and  the  third  five. 

Example  of  the  Haiku: 

Water  Lilies 

How  strangely  they  float. 
Pale  gold  and  ivory  cups 
On  wilderness  lakes. 
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Rainy  Day 

Drab,  dreary  downpour, 
Drizzling,  dripping  and  drenching, 
Rain  falls  hard  all  day. 

Prairie  Scene 

Man  on  red  tractor; 

Fields  of  golden,  waving  wheat 

Ripple  with  the  wind. 

4.  The  Cinquain  (first  used  by  an  American  poet,  Adelaide  Crapsey 
in  the  latter  part  of  the  last  century). 

(a)  A  single  thought  or  emotion  expressed  in  a  sentence. 

(b)  Five   lines — the   first,    one   foot,    the   second,    two,    the    third, 
three,  the  fourth,  four,  and  the  fifth,  one. 

(c)  Usually  Iambic 

Example  of  the  Cinquain: 

Triad 

These  be 

Three  silent  things: 

The  falling  snow  .  .  .  the  hour 

Before  the  dawn  .  .  .  the  mouth  of  one 

Just  dead. 

5.  The  Triolet  (often  used  by  Thomas  Hardy) 

(a)  A  poem  of  eight  lines 

(b)  Line  1  is  repeated  in  lines  4  and  7 

(c)  Lines  3  and  5  rhyme  with  line  1 

(d)  Line  2  is  repeated  in  Line  8 

(e)  Line  6  rhymes  with  line  2 

Example  of  the  Triolet: 

Rose  Crossed  the  Road 

I  intended  an  ode,  A 

And  it  turned  to  a  sonnet,  B 

It  began  a  la  mode.  a 

I  intended  an  ode,  A 

But  Rose  crossed  the  road  a 

In  her  latest  new  bonnet.  b 

I  intended  an  ode,  A 

And  it  turned  to  a  sonnet.  B 

A  Variety  of  Forms 

(a)  The  quatrain 

(b)  The  ballad 

(c)  The  sonnet 

(d)  Free  verse 

C.     The  Group  Composition 

A  group  poem,  on  a  topic  of  interest  to  all  members  of  the  class   (or  a 
segment  of  it),  can  be  written  by  almost  any   group  of  interested   students. 
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Once  the  topic  is  chosen,  it  is  broken  up  into  several  sub-topics,  committees  are 
formed,  and  the  lines  are  written. 

Basic  References 

The  Literature  10,  Literature  20  and  English  30  textbooks  as  listed. 
A  rhyming  dictionary. 

Secondary  References 

1.  Brooks,  Clean th  and  Robert  Warren,  Understanding  Poetry. 
New  York,  Henry  Holt  and  Co.,  1950. 

2.  Burton,  S.  H.,  Criticism  of  Poetry. 
Longmans,  Green  and  Co.,  Toronto,  1950. 

"*    3.    Harris,  L.  S.,  The  Nature  of  English  Poetry. 
J.  M.  Dent  and  Sons,  Toronto,  1951. 

"   4.    Heather,  P.  R.,  Critical  Exercises.  Longmans,  London,  1959. 

-  5.    Langford,  W.  F.,  Grass  of  Parnassus. 

Toronto:  Longmans  Green,  1946. 

6.  Mearns,  Hughes,  Creative  Power. 
New  York:  Dorer  Publications,  1958. 

7.  Walsh,  Chad,  Doors  Into  Poetry,  Englewood  Cliffs,  New  Jersey, 
Prentice-Hall  Inc.,  1962. 

-  8.    Perrine,  Laurence,  Sound  and  Sense. 
New  York:   Harcourt  Brace,  1959. 

-  9.    Rosenthal,  M.  L.  and  A.  J.  M.  Smith,  Exploring  Poetry. 

Macmillan  Co.  of  Canada  Ltd.,  Toronto,  1955. 
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Section  B 

THE  ENGLISH  LITERATURE 
PROGRAM 
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THE  ENGLISH  LITERATURE  PROGRAM 

Literature  provides  a  source  of  enjoyable  and  profitable  experiences  as 
varied  as  life  itself.  Through  literature  we  meet  people  of  all  kinds  and  learn 
to  understand  them — their  ideas,  their  ideals,  their  problems,  their  emotions, 
their  character.  Through  an  understanding  of  others  we  are  often  able  to 
develop  those  qualities  which  help  us  to  understand  ourselves.  Literature  helps 
us  to  crystallize  our  ideas,  refine  our  emotions,  and  develop  our  standard  of 
values.  Literature,  too,  helps  us  to  extend  the  range  of  our  knowledge,  and 
provides  vicarious  experiences  that  contribute  to  our  development.  Through 
literature  our  imagination  is  stimulated  as  poems,  short  stories,  novels,  and 
dramas  create  the  illusion  of  reality,  sometimes  carrying  us  into  the  far  away, 
the  long  ago,  and  the  unusual. 

As  teachers  we  should  add  two  purposes  to  those  of  general  enjoyment  and 
vicarious  experience.  First,  we  should  acquaint  senior  high  school  pupils  with  a 
part  of  their  literary  heritage  as  twentieth-century  Canadians.  Second,  we 
should  help  them  develop  standards  for  choosing  discriminatingly  from  the 
profusion  of  periodicals  and  books  available  to  them. 

A  haphazard  collection  of  books  assembled  under  unrealistic  headings  will 
scarcely  achieve  the  purposes  noted  above  with  any  degree  of  meaning  for  the 
student.  Such  a  collection  leaves  him  with  little  motivation  for  study.  What 
Browning  remarks,  modern  educational  psychologists  have  abundantly  proved, 
that  "incentives  come  for  the  soul's  self;  the  rest  avail  not."  Until  the  student 
can  see  that  literature  maintains  and  enhances  him,  he  is  not  going  to  take 
much  interest  in  it.  This  relating  of  the  reader  to  the  material  he  reads  is  an 
assumption  on  which  the  high  school  literature  courses  are  based. 

These  courses  aim  to  raise  the  status  of  the  literature  program.  They  include 
a  wide  range  both  of  subject  matter  and  of  literary  form.  The  only  restrictions 
that  have  been  placed  on  the  range  of  literature  are  those  of  quality,  suitability 
for  the  particular  grade  level,  and  good  taste.  The  literature  program  aims  to 
meet  a  variety  of  individual  needs  and  interests  through  a  common  program 
adapted  by  differentiated  readings  and  assignments.  The  teacher  is  encouraged 
to  supplement  the  prescribed  texts  with  suitable  selections  from  other  sources. 
Reputable  newspapers,  magazines,  and  collections  or  anthologies  of  drama, 
orose  and  verse  are  among  these  recommended  sources.  The  teacher  is  free, 
too   to  choose  methods  of  instruction  suited  to  the  needs  of  his  class. 

Organization  of  the  Texts  Creative  Living  4  and  5 

The  texts  in  the  Creative  Living  Series  are  organized  to  allow  consider- 
able scope  in  the  selection  of  reading  material.  Almost  every  literary  form 
('excluding,  of  course,  the  novel  and  the  full-length  plav)  is  represented.  The 
moods  of  the  individual  pieces  are  varied,  with  everything  from  deepest 
tragedv  to  lightest  whimsv  being  represented  in  the  collection.  While  a  con- 
temporary outlook  is  maintained,  it  is  balanced  by  the  observations  of  the  past 
in  the  traditional  literature  selections. 

In  any  anthology  of  literature  it  is  important  to  know  what  has  been 
excluded  as  well  as  what  has  been  selected.  In  the  Creative  Living  Series, 
material  that  has  an  overlv  moralistic  or  didactic  approach  was  avoided. 
Similarly,  writing  that  was  hackneyed  or  that  possessed  an  overly-sentimental 
nuah'tv  was  not  used.  Jingoistic  utterances  and  historically  inaccurate  or  mis- 
leading iournalism  find  no  place  in  the  books.  It  was  felt  that  rewritten  versions 
ef  the  classics,  destroying  as  they  often  do  the  quality7  of  the  original,  could 
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serve  no  useful  purpose  in  the  Creative  Living  Series.  The  students  will  find 
that  the  library  selections  found  in  the  books  have  uniform  integrity  and  are 
of  a  consistently  high  quality. 

Because  the  series  was  conceived  for  use  in  Canadian  schools  by  Canadian 
students,  the  Creative  Living  Series  approaches  literature  from  a  Canadian 
point  of  view.  Wherever  possible,  selections  by  Canadian  authors  are  used. 
The  series  is  not,  however,  guilty  of  chauvinism.  British  and  American  literature, 
since  both  assume  importance  in  our  own  culture,  are  used  to  advantage. 

The  Creative  Living  Series,  by  motivating  the  study  of  literature,  by 
contributing  to  the  student's  understanding  of  the  art  of  human  relations,  and 
by  placing  before  the  student  a  body  of  literature  of  unquestionable  high 
quality,  is  considered  an  ideal  reading  program  for  use  in  Canadian  schools. 

Guidebooks  for  Creative  Living,  4  and  5,  are  available  and  recommended 
for  teacher  use. 

The  English  30  text,  Thought  and  Expression,  is  a  useful  source  of  reference 
for  the  teaching  of  literary  types,  and  teachers  of  English  Literature  10  and  20 
are  advised  to  make  frequent  reference  to  it  as  they  teach  such  topics  as  verse 
forms  or  the  characteristics  of  the  short  story. 

Memory  Work 

Students  should  be  encouraged  to  memorize  poetry  and  prose  which 
appeals  to  them  or  which  has  some  specific  significance  to  them.  The  amount 
memorized  will  vary  with  the  interest  and  capacity  of  individual  students. 
Memorizations  should  be  used  to  capture  and  retain  for  future  recall  and  enjoy- 
ment lines  that  have  particular  relevance  and  significance. 

The  desire  to  memorize  will  be  in  direct  proportion  to  the  intensity  of 
appreciation,  understanding,  and  enjoyment.  Pupils  will  retain  favorite  lines 
or  passages  without  much  effort,  just  as  they  remember  a  good  joke  or  an 
amusing  story;  but  they  will  not  respond  enthusiastically  to  a  procedure  in 
which  memorization  is  unfailingly  or  even  frequently  the  final  stage  of  the 
literature  lesson. 

It  should  be  remembered  that  there  are  people  who  find  certain  kinds  of 
memory  work  exceedingly  difficult.  For  them  substitute  assignments  are  advised. 

Literature  Study  in  the  Junior  High  School 

The  literature  program  in  Grades  VII,  VIII  and  IX  makes  use  of  the 
Prose  and  Poetry  for  Canadians  Series.  These  three  texts  were  designed 
to  meet  the  reading  interests  and  needs  of  young  adolescents  in  twentieth- 
century  Canada.  The  range  of  the  selections  is  such  as  to  provide  for  individual 
differences  in  reading  competence,  reading  interests,  and  personal  needs.  In 
each  of  the  three  books  in  the  series  the  selections  are  grouped  about  themes 
which,  besides  providing  a  framework  to  unifv  them,  are  arranged  to  give  a 
logical  development  of  reading,  thought  and  discussion.  The  units  are  planned 
to  stimulate  growth  through  literary  experience  concerned  with  personal,  social, 
historical,  geographical,  natural,  and  spiritual  problems  and  situations.  Within 
each  unit  are  included  a  variety  of  literary  types,  a  related  painting,  and  one 
or  more  related  musical  selections. 
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ENGLISH  LITERATURE  11 

Literature  11  is  a  three-credit  elective  in  English  intended  as  enrichment 
in  the  study  of  the  humanities  for  the  more  capable  students.  The  core  require- 
ments are  two  novels,  one  of  which  will  be  a  classic;  two  plays,  one  old  and  one 
modern;  and  either  a  biography  or  an  autobiography.  The  list  of  books  is 
intended  as  a  guide  to  quality  and  to  acceptability  for  senior  high  school  pur- 
poses; the  titles  given  are  offered  only  as  suggestions. 

It  is  expected  that  more  than  the  core  requirements  will  be  covered.  Going 
beyond  the  assigned  five  books,  a  class  may  undertake  the  study  of  a  long 
narrative  poem,  of  a  unit  devoted  to  the  works  of  Canadian  authors,  of  other 
books  in  the  prescribed  categories,  or  group  study  of  a  number  of  novels  with 
different  groups  studying  different  books. 

In  presenting  this  course,  teachers  are  asked  to  keep  constantly  in  mind  the 
objectives  of  literature  instruction.  Remembering  always  that  any  good  literature 
selection  is  a  revelation  of  some  aspect  of  life  and  the  presentation  of  the  artist's 
insights  into  its  significance,  the  teacher  must  treat  the  selection  in  such  a 
manner  that  the  pupil  is  confronted  with  as  many  of  the  levels  of  meaning  as 
he  can  grasp.  Literature  instruction  must  seek  always  to  develop  the  student's 
powers  of  critical  examination  and  interpretation.  This  can  only  be  done  when 
the  teacher  is  constantly  aware  of  the  four  following  major  objectives  of  the 
teaching  of  literature: 

1.  To  develop  the  ability  to  read.  Pupils  must  not  only  learn  to  grasp  the 
exact  and  complete  literal  meaning  of  the  lines,  but  they  must  develop 
the  ability  to  read  critically  and  creatively  so  as  to  discover  implica- 
tions— to  read  between  the  lines  and  beyond  the  lines. 

2.  To  develop  self-understanding  and  a  balanced  perspective  of  life.  Good 
literature  read  with  the  necessary  reflection  confronts  the  pupil  with 
the  ideas,  perceptions,  and  understandings  of  some  of  the  world's  most 
illuminated  thought  and  causes  him  to  examine  the  workings  of  his  own 
mind — the  beliefs,  prejudices,  and  preconceptions  which  he  has  imbibed 
from  his  environment. 

3.  To  develop  an  understanding  of  the  relationship  between  the  ideas 
contained  in  a  piece  of  literature  and  the  form  in  which  they  are 
expressed. 

4.  To  develop  the  understanding  and  appreciation  that  literature  is  not 
life  but  one  person's  vision  of  it. 

Sources  of  Materials 

All  the  books  listed  here  are  obtainable  in  paperback  form.  See  the  current 
edition  of  Paperbound  Guide  for  High  Schools  published  by  R.  R.  Bowker  Co., 
1180  Avenue  of  Americas,  New  York,  and  The  Paperback  Goes  to  School  pub- 
lished by  Bureau  of  Independent  Publishers  and  Distributors,  10  East  40  Street, 
New  York  16,  N.Y.  Catalogs  of  publishers  who  handle  paperbacks  will  also  be 
of  use. 

Some  books  such  as  The  Old  Man  and  the  Sea  by  Ernest  Hemingway  and 
Sandburg's  Always  the  Young  Strangers  are  not  available  in  paperback  editions 
but  can  be  obtained  at  a  reasonable  price  in  hard  covers. 

Books  by  Canadian  authors  are  published  in  the  New  Canadian  Library. 
Some  plays  can  be  obtained  (just  for  reading  and  study)  at  a  reasonable  price 
from  Samuel  French,  Inc. 
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Since   this   is  an   interim  course,   teachers   are   invited  to  submit   titles   of 
books  which  they  have  used  in  the  course  and  found  particularly  rewarding. 

Teacher's  References 

Some  teacher  references  are  included  since,  in  this  course,  the  novel  will 
be  taught  as  a  literary  form. 

Allen,  Walter:  Reading  the  Novel 
Forster,  E.  M.:  Aspects  of  the  Novel 


Classical  Novels 

-  Austen,  Jane— PRIDE  AND 

PREJUDICE 

-  Bronte,  Charlotte— JANE  EYRE 

-  Clemens,  Samuel— HUCKLEBERRY 

FINN 

Collins,  Wilkie— THE 
MOONSTONE 

-  Conrad,  Joseph— HEART  OF 

-  DARKNESS 
-  —VICTORY 

-  Dickens,  Charles— GREAT 

^EXPECTATIONS   ^ 
—A  TALE  OF  TWO  CITIES 

"  Galsworthy,  John— THE  MAN  OF 
^    PROPERTY 


-  \Goldsmith,  O.— THE  VICAR  OF 
WAKEFIELD 

-  Hardy,  Thomas— THE  RETURN  OF 
THE  NATIVE      / 

-^Cipling,  Rudyard — KIM 

-Melville,  Herman— MOBY  DIC^  c 

2_  ?  _  c 


-Scott,  Sir  W^-icENILWORT: 

-Thackeray,  W.  M.— HENRY 
ESMOND  GV- 


Turgenev,  Ivan— FATHERS  AND 
SONS 

Van  Dyck,  H.— THE  OTHER  WISE 


MAN 


/ 


Wells,  H.  G—  TONO-BUNGAY 


. 


Modern  Novels 

-  ^Buchan,  John— THIRTY-NINE 

STEPS 
—THE  THREE  HOSTAGES 

-  ,Buhet,  Gil— THE  HONEY  SIEGE 

L    Clarke,  Arthur— CHILDHOOD'S 
f      END 

Crane,  Stephen— THE  RED  BADGE 
OF  COURAGE 

Doyle,  A.  C— THE  HOUND  OF 
THE  BASKERVILLES 

Pu  Maurier,  Daphne— REBECCA 
—THE  SCAPEGOAT 

Ferber,  Edna— CIMARRON 

Godden,  Rumer— AN  EPISODE  OF 
SPARROWS 

Golding,  W.— LORD  OF  THE 
FLIES 

Graves,  R.— I,  CLAUDIUS 

Hilton,  James— GOOD-BYE,  MR. 
CHIPS 


-  Lee,  Harper— TO  KILL  A ' 
MOCKINGBIRD 


£*  -^ 


( Cadet 


-  *Lewis,  S.— ARROWSMITH  (Cadet 
Edition)  L 

Markandaya— NECTAR  IN  A 
SIEVE 


Monsarrat,  N.— THE  CRUEL  SEA 

(Cadet  Edition) 

r  Orwell,  George^-ANIMAL  FARM 
-Rawlings,  M.  K^THE  YEARLING  6 
Shute,  Nevil— LANDFALL 


Steinbeck,  John— PIPPIN  IV 
—THE  PEARL    C 

Tey,  Josephine— DAUGHTER  OF 
TIME 

Wilder,  Thornton— THE  BRIDGE 
OF  SAN  LUIS  REY 

-  Wyndham,  John— THE  MIDWICH 
CUCKOOS 
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Autobiography  and  Biography 

/Buck,  Pearl— MY  SEVERAL 

WORLDS 
Churchill,  W.  S.— MY  EARLY  LIFE 
Chute,  M.— SHAKESPEARE  OF 

LONDON 
Cowles,  V.— CHURCHILL:  THE 

MAN  AND  THE  ERA 
Cronin,  A.  J.— ADVENTURES  OF 

TWO  WORLDS 
Curie,  A.  J.— MADAME  CURIE 
Durrell,  G.—MY  FAMILY  AND 

OTHER  ANIMALS 
Fleming,  Peter— ONE'S   COMPANY 
Franklin,  B.— AUTOBIOGRAPHY' 
Gilhreth,  F.— CHEAPER  BY  THE 

DOZEN 
Golden,  Harry— CARL  SANDBURG 
Gunther,  John— DEATH  BE  NOT 

PROUD 
Herzog— ANNAPURNA 
fenkins,  E.— ELIZABETH  THE 
\/  GREAT 


Payne,  R.— LAWRENCE  OF 

ARABIA 
—THREE  WORLDS  OF 

ALBERT  SCHWEITZER 
Pearson,  H.— GEORGE  BERNARD 

SHAW 
Plutarch— LIVES 
Steinbeck,  J.— TRAVELS  WITH 

CHARLEY 
Stone,  I.— JACK  LONDON,  SAILOR 

ON  HORSEBACK 
Twain,  Mark— LIFE  ON  THE 


MISSISSIPPI 


O 


Van  der  Post,  L.— VENTURE  TO 

THE  INTERIOR 
Washington,  Booker  T.— UP  FROM 

SLAVERY 
Woodham-Smith,  Cecil— LONELY 

CRUSADER 
Young,  Desmond— ROMMEL,  THE 

DESERT  FOX 


Shakespeare— THE   MERCHANT     '- 
v  OF  VENICE 


tr.  -t7THE  TAMING  OF  THE 


Older  Plays 

Aristophanes— COMEDIES 
Goldsmith— SHE  STOOPS  TO 

CONQUER  -MUCH  ADO  ABOUT 

Marlowe— TAMBURLANE  a  NOTHING    L-- 

Moliere— THE  MISANTHROPE 

R.  Wilber) 
Rostand— CYRANO  DE 

BERGERAC 
Schiller— MARIA  STUART  C*-t 

More  Modern  Plays 

A^erson,   Maxwell— ELIZABETH, 

.THE  QUEEN 
Atfouilh,  Jean— THE  LARK  (Five 

Plavs,  Vol.  2) 
Galsworthy— LOYALTIES 
i  Gibson,  W.— THE  MIRACLE 
*       WORKER 
(Ibsen— THE  WILD  DUCK 

-t^EER  GYNT 
La  Biche— THE  ITALIAN  STRAW 
^     HAT 


1,4 


SHREW 
Sheridan— THE  RIVALS 
Sophocles— ANTIGONE 


/ 


Lawrence,  T.  and  L.— INHERIT 

THE  WIND 
Miller,  A.— THE  CRUCIBLE 
—DEATH  OF  A  SALESMAN 


Canadian  Authors 


Opfeey,  S.— JUNO  AND  THE 
PAYCOCK 
-vPLOUGH  IN  THE  STARS 
O'Neill,  E.— AH,  WILDERNESS 
Ostrovsky— THE  DIARY  OF  A 

SCOUNDREL 
Rattigan,  T.— THE  WINSLOW  BOY 
Shaw,  G.  B.— ANDROCLES  AND 
THE  LION 
— PYPMALION 
— ST.  JOAN 
Wilde,  6.— THE  IMPORTANCE 

OF  BEING  EARNEST 
Wilder,  T.r-THE  MATCHMAKER 
—OUR  TOWN 
—THE  SKIN  OF  OUR  TEETH 


Grbve— OVER  PRAIRIE  TRAILS 
Leacock— SUNSHINE  SKETCHES 


OF  A  LITTLE  TOWN 


floodie/i.— ROUGHING  IT  IN 

THE  BUSH 
rOVi  G.— WHERE  NESTS  THE 

WATER  HEN 
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ENGLISH  LITERATURE  20 

Buxton,  ed.,  Creative  Living,  Book  Five,  Gage. 

One  of  Julius  Caesar,  The  Tempest,  or  Richard  II.    /£f 

Additional  material  used  to  meet  the  special  needs  of  a  student  group  ( e.g. 
selections  from  anthologies,  periodicals,  newspapers,  pamphlets).  Recordings, 
tapes,  radio  and  television  plays. 

A.  Outline  of  Text  (Creative  Living,  Book  Five) 

Creative  Living,   Book  Five    (an   anthology   of   poems,    essays,    short 
stories  and  plays)  is  organized  into  thematic  units  under  the  following  headings: 

Unit  I    — Individuals 

Unit  II  — Our  Community 

Unit  III — Our  Surroundings 

Unit  IV — Action,  Thrills  and  Laughter 

Unit  V  — Toward  Creative  Living 

The  following  analysis  of  the  content  indicates  the  variety  of  offerings  the 
text  provides  for  the  teacher;  the  figure  in  parenthesis  indicates  the  number  of 
selections  for  the  category. 

1.  Type — Short  story  (23),  character  sketch  (2),  biography  (4),  essay 
(23),  various  prose  10),  play  (3),  sonnet  (12),  lyric  (29),  ode  (11), 
dramatic  monologue  (3),  narrative  poems  (3),  ballad  (6),  others. 

2.  Region— Anywhere  (76),  U.S.A.  (30),  Southwest  U.S.A.  (3),  New 
England  (4),  Middle  East  (3),  England  (25),  Scotland  (6), 
Europe  (8),  India  (2),  Russia  (1),  Canada  (18). 

3.  Chronology— 20th  century  (130),  19th  century  (25),  18th  century 
(6),  17th  century  (5),  16th  century  (1),  Medieval  (4),  B.C.  (4). 

B.  Shakespearean  Play — Introduction  to  Shakespearean  drama 
(One  of  Julius  Caesar,  The  Tempest,  or  Richard  II) 

C.  Leisure  Reading — (See  following  notes  on  Leisure  Reading) 

The  reading  of  ten  books  per  year  is  considered  a  reasonable  goal  for  the 
average  student.  These  books  may  be  chosen  by  the  student  from  the  prescribed 
list,  or  they  may  be  books  considered  acceptable  by  the  teacher. 

Teacher's  Reference 

Buxton,  Guidebook  for  Creative  Living,  Five.  Gage. 

Leisure  reading  is  an  integral  part  of  the  senior  high  school  literature 
course.  The  main  objectives  of  this  part  of  the  program  are: 

1.  To  establish  and  develop  the  reading  habit. 

2.  To  provide  enjoyment  through  reading. 

3.  To  develop  literary  taste,  especially  in  relation  to  the  longer  literary 
work. 
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Requirements  of  the  Leisure  Reading  Program  in  Literature  20 

1.  From  15  to  25  per  cent  of  the  evaluation  of  the  student's  total  performance 
in  Literature  20  should  be  based  on  the  leisure  reading  program. 

2.  The  student's  reading  should  have  the  qualities  discussed  below: 

(a)  Variety — Students  should  read  within  five  categories  each  year,  the 
categories  being  those  given  in  Invitation  To  Read,  the  School  Book 
Branch  catalogue  which  lists  the  titles  of  books  approved  for  the  leisure 
reading  program.  Not  more  than  four  books  should  be  read  within  one 
category  unless  the  student  is  also  reading  widely  in  other  areas. 

( b )  Scope — Ten  books  per  year  is  a  reasonable  goal  for  the  average  student. 
However,  as  classes  and  students  vary  greatly,  it  is  unrealistic  to  set  a 
specific  number  for  all  Alberta  senior  high  school  students.  Some 
students  may  read  more  than  ten  books  per  year;  some  may  read  fewer. 

(c)  Quality — A  student's  reading  cannot  be  aimed  at  quantity  alone.  The 
following  "levels"  are  outlined  for  student  and  teacher  guidance. 
Students  should  work  "up  the  levels"  during  their  high  school  years. 

Level  One  (lowest  level) — Emphasis  on  action,  easy  vocabulary, 
stereotyped  characters,  animal  adventures,  romantic  situations  (e.g. 
Black  Stallion  Returns,  Seventeenth  Summer). 

Level  Two  (middle  level) — Well  developed  style,  more  complex  plot 
structure,  larger  number  of  developed  characters  than  those  of  level 
one  (e.g.  Dr.  Jekyll  and  Mr.  Hyde,  Good-bye  Mr.  Chips,  most  historical 
novels ) . 

Level  Three  (highest  level) — More  highly-developed  and  consistent 
theme,  shift  in  emphasis  from  action  to  character  development,  more 
complex  plot,  universatility  of  the  experience,  realistic  setting  and 
atmosphere,  philosophic  ideas  (e.g.  Oliver  Twist,  Lord  Jim,  Madame 
Curie). 
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ENGLISH  LITERATURE  21 

Course  Materials 

Inglis,  Stauffer  and  Larson,  Adventures  in  English  Literature.  Gage. 

Additional  material  to  supplement  the  material  of  the  text:  recordings, 
tapes,  radio  and  television  plays. 

English  Literature  21,  is  an  elective  designed  for  students  in  Grades  XI 
and  XII  who  show  special  interest  and  reasonable  competence  in  English 
literature.  The  objectives  are: 

1.  To  increase  the  student's  power  to  enjoy  good  literature  through 
both  extensive  and  intensive  study  of  representative  works  by  the 
best  writers. 

2.  To  develop  in  the  student  a  sense  of  literary  perspective. 

3.  To  assist  the  student  to  relate  literary  works  in  a  mature  way  to 
the  society  that  produced  the  works. 

Course  Content 

The  content  of  Literature  21  is  indicated  in  a  general  way  by  the  prescribed 
text,  but  individual  teachers  may  place  the  emphasis  differently  according  to 
the  extent  of  their  own  literary  scholarship,  to  that  of  their  students,  and  to 
the  supplementary  materials  available.  The  sequence  of  the  course  is  that 
followed  in  the  text. 

Adventures  in  English  Literature  begins  with  several  short  essays  by  recent 
British  and  Canadian  authors.  Following  this  introductory  material  are  eight 
sections  giving,  in  chronological  order,  the  commonlv-reeognized  periods  of 
English  literarv  history.  It  should  be  noted  that  these  periods  overlap,  and  that 
the  division  of  the  continuous  historical  process  in  this  way  is  arbitrary;  how- 
ever, the  historical  and  social  introductions  given  in  the  text  form  a  necessary 
skeleton  for  the  course,  and  students  should  be  familiar  with  their  content.  Some 
periods,  authors  and  literary  tvpes  are  better  represented  than  others.  (The  text 
is  deficient,  for  example,  in  the  Medieval  English  section  where  the  literature 
ffiven  is  in  modern  paraphrase  rather  than  in  the  words  of  the  original).  For 
this  reason  teachers  may  wish  to  supplement  certain  parts  of  the  text. 

Not  all  of  the  material  in  each  section  need  be  covered,  and  not  all  of 
the  material  covered  should  be  given  the  same  attention.  Instead,  an  intensive 
s^udv  of  one  or  more  literarv  forms  (e.gr.  the  drama,  the  essay,  the  lyric,  or  the 
short-  story)  should  be  undertaken  by  the  individual  student  or  the  class  as  a 
whole. 

As  many  Grade  XII  students  studv  Macbeth,  the  Literature  21  and  the 
English  30  courses  should  be  articulated  in  the  drama  section.  If  the  drama  is 
chosen  for  intensive  studv,  it  is  recommended  that  the  approach  given  for  the 
studv  of  Macbeth  (on  page  193  of  the  text)  be  used  for  a  similar  study  of  the 
modern  plays  in  the  latter  section  of  the  book. 

The  text  for  English  Literature  21,  Adventures  in  English  Literature,  is  an 
attractively  illustrated  and  well  printed  book  with  a  distinctive  format.  The 
works  included  in  it  are  on  the  whole  the  proven  favorites,  and  the  editorial 
commentary  is  concise  and  highly  readable.  On  the  other  hand,  the  book  is 
directed  at  an  audience  well  below  University  level,  and  cannot  be  expected 

43 


to   have   the   depth   of   one   intended  for   a   more   mature   and   critical   group. 
Teachers  will  want  to  guard  against  the  too  easy  aceptance  of  an  over-simplified 
r     picture  of  literary  history,  and  encourage  their  more  mature  students  to  take 
a  constructively  critical  view  of  the  editorial  material. 

Suggested  List  of  Resource  Materials 

1.  Scholarly  editions  of  literary  works  for  background  reference  by  the 
teacher  and  the  student.  The  following  are  particularly  recommended: 

Harrison,  G.  B.  (General  Editor),  Major  British  Writers,  Volumes  I  and  II 
(New  York,  Harcourt,  Brace  and  Co.,  1959). 

Watson,  George:  Concise  Cambridge  Bibliography  of  English  Literature, 
Revised  Edition.  Macmillian  Co.  of  Canada  Ltd.,  Toronto). 

Wilson,  F.  P.  and  Banamy  Dobree  (General  Editors),  The  Oxford  History 
of  English  Literature.  (Oxford,  The  Clarendon  Press).  (Volumes  II,  III, 
V,  VI,  VII,  VIII,  IX,  X,  and  XI  are  most  useful  for  this  course). 

The  University  Book  Store  is  now  stocking  a  wide  variety  of  paperbacks, 
many  of  which  provide  useful  supplementary  material.  The  Barnes  and 
Nobel  Paperbacks  (English  Literature:  History,  Volumes  I  and  II,  and 
A  Dictionary  of  English  Literature)  are  concise,  useful  references.  $1.95 
each. 

2.  Illustrative  materials  such  as  contemporary  art  works.  (Material  of  this 
type  is  now  becoming  widely  and  inexpensively  available. ) 

3.  Recordings,  tapes,  films,  etc.  The  textbook  points  out  that  the  best 
introduction  to  a  play  is  through  an  actual  stage  or  moving  picture  performance, 
or  a  recording.  Certainly  a  play  needs  to  be  heard,  and  only  a  sophisticated 
reader  has  the  trained  imagination  to  appreciate  a  play  to  the  full  while  reading 
it  silently.  The  same  is  true  of  most  literary  forms,  and  particularly  of  poetry. 
Students  tend  to  have  a  built-in  resistance  to  poetry  on  the  printed  page. 
To  make  one's  first  acquaintance  with  Chaucer  through  a  teacher  who  has 
learned  to  read  aloud  with  skill  in  the  original,  or  to  begin  the  study  of  Robert 
Frost  by  listening  to  him  reading  his  own  poems  on  a  recording,  can  be  an 
unforgettable  experience.  To  go  on  from  there  to  the  reading  or  recitation  aloud 
in  imitation  of  such  models  is  an  essential  second  step.  The  student  who 
approaches  poetry  as  something  spoken  and  heard,  rather  than  as  something 
printed  in  formal  fashion  on  a  page,  can  also  more  intelligently  discuss  the 
nature  of  metrics  and  poetic  form  than  one  who  depends  largely  on  a  visual 
impression.  He  will  also  be  able  to  distinguish  between  the  writer  who  writes 
to  be  heard  and  the  writer  who  writes  only  for  the  silent  reader.  (Examples  of 
the  two  are  Milton  and  Charles  Lamb.) 
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ENGLISH  30 

The  student  who  comes  into  the  English  30  class  is  normally  the  product 
of  two  years  of  instruction  in  senior  high  school  English.  It  is  important,  there- 
fore, that  the  teacher  of  English  30  should  be  familiar  with  the  scope  and 
sequence  of  the  English  program  in  Grades  X  and  XI,  and  with  the  suggestions 
regarding  the  purpose  and  methods  of  language  and  literature  teaching  in  these 
grades.  The  appropriate  sections  on  objectives,  scope  and  sequence,  and  sug- 
gested procedures  in  the  1962  Guide  should  be  re-read  by  the  teacher  before 
commencing  the  program  in  English  30. 

Organization  of  the  English  30  Course 

English  30  integrates  language  and  literature,  subjects  which  have  been 
separately  taught  in  Grades  X  and  XI.  The  divorce  of  language  from  literature, 
however  convenient  in  teaching  practice,  may  create  a  false  impression,  the 
student  tending  to  separate  the  two  into  tight  individual  compartments,  instead 
of  seeing  them  as  complementary  aspects  of  a  unity — English.  Purposeful 
integration  will  serve  as  a  corrective  to  this  "separation"  point  of  view,  and  the 
higher  degree  of  maturity  found  at  the  Grade  XII  level  should  make  it  possible 
to  lead  students  both  to  a  keener  appreciation  of  literary  forms  and  to  a  higher 
skill  in  expression.  Indeed,  many  of  the  literary  works  presented  in  Thought 
and  Expression  were  chosen  as  lending  an  immediate  impulse  to  student  effort 
in  the  field  of  original  composition. 

It  is  recognized,  of  course,  that  many  teachers  of  English  do  relate  literature 
and  language  more  or  less  closely  in  their  teaching  practice.  Thus,  questions  on 
literary  selections  frequently  serve  as  exercises  in  languages;  specific  principles 
of  grammar  and  rhetoric  are  applied  to  the  study  of  literature. 

However,  the  Grade  XII  course  explicitly  stresses  integration  as  an  effective 
approach  to  senior  English.  The  study  of  language,  including  practice  in  oral 
and  written  expression,  is  closely  interwoven  with  the  study  of  certain  literary 
forms;  carefully  chosen  examples  of  these  forms  afford  stimulating  material  for 
reading,  appreciation  and  discussion,  The  organization  of  the  text,  Thought  and 
Expression  reflects  this  integration.  For  example,  Chapter  4  on  the  short  story, 
is  in  two  sections.  The  first  section,  a  study  of  the  elements  and  principles  of 
the  short  story,  includes  numerous  exercises  in  language — expression  both 
written  and  oral.  The  second  section  consists  of  a  group  of  selected  short  stories. 
These  are  to  be  considered  specifically  as  representative  examples  of  the  literary 
form.  Not  all  need  be  studied  in  exhaustive  detail.  Some  may  be  read  for  simple 
enjoyment  and  appreciation;  some  may  lend  themselves  to  careful  analysis  and 
discussion;  and  some  serve  as  the  basis  for  further  written  exercises  in  language. 
But  it  is  hoped  that  all  of  the  stories  will  prove  inspirational;  that  they  will 
constitute  the  springboard  from  which  the  student  will  launch  his  own  efforts 
into  the  field  of  original,  creative  expression.  Similarly  organized  are  the 
chapters  on  the  essay,  on  poetry,  and  on  the  drama. 

The  mere  inclusion  of  language  and  literature  content  within  the  same 
covers  does  not  necessarily  assure  integration.  However,  it  is  felt  that  in  the 
organization  of  the  new  course  integration  has  been  made  realistic  in  several 
ways:  in  the  organization  of  the  textbook  itself,  in  the  use  of  the  grammar  and 
usaee  handbook,  and  in  the  continued  application  of  those  principles  of  English 
study  already  explicit  in  the  programs  of  Grades  X  and  XI. 
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Allocation  of  Time  to  Language  and  Literature 

The  former  Grade  XII  English  program  permitted  considerable  latitude 
in  the  distribution  of  time  between  language  and  literature.  In  the  current 
English  30  course  the  emphasis  is  upon  language,  on  a  60-40  ratio.  This  is  not 
a  contradiction  of  integration,  to  be  interpreted  narrowly  as  meaning  3  periods 
a  week  to  be  devoted  to  language  and  2  to  literature.  It  means  that  acceptable 
practice  of  language  skills  is  of  primary  importance,  and  should  therefore 
receive  approximately  three-fifths  of  the  total  time  allotted  to  English. 

The  Use  of  the  Textbook 

As  mentioned  above,  the  textbook  is  organized  as  an  integration  of 
language  and  literature.  The  principles  and  practice  of  language  are  directly 
involved  in  the  study  of  literary  forms.  An  attempt  has  been  made  to  provide 
a  wide  range  of  "language  situations."  Oral  and  written  exercises  are  designed 
to  meet  the  needs  of  students  of  differing  levels  of  maturity,  interest  and  ability. 
Associated  with  the  use  of  those  two  indispensable  tools,  the  dictionary  and 
the  handbook,  and  supplemented  by  the  Shakespearean  play  and  the  leisure 
reading  program,  the  textbook  constitutes  the  backbone  of  the  English  30 
course. 

While  it  is  not  mandatory  that  the  chapters  be  studied  in  the  order  in 
which  they  appear  in  the  text,  this  order  is  recommended.  Certainly  the  chapter 
on  reading  and  style  appreciation  will  come  first,  and  will  find  constant  applica- 
tion throughout  the  remainder  of  the  year.  However,  changes  in  the  chapter 
order  may  be  found  desirable  for  various  reasons.  For  example,  the  Shakespear- 
ean play  will  naturally  be  associated  with  Chapter  5,  on  the  drama,  and  many 
classes  will  wish  to  schedule  this  chapter  to  coincide  with  the  presentation  of 
the  CBC  Shakespearean  play. 

The  following  time-ratio  is  suggested  for  the  six  chapters  of  the  text  in 
order:  4-4-6-6-8-6.  If  these  numbers  are  taken  as  weeks,  there  will  be  a  margin 
of  6  weeks  remaining  in  the  school  year.  This  margin  will  provide  for  organiza- 
tion, examinations,  etc.,  and  will  probably  leave  some  time  to  be  distributed 
at  the  discretion  of  the  teacher.  The  use  of  the  dictionary  and  the  handbook  is, 
of  course,  associated  with  all  six  chapters. 

The  Use  of  the  Handbook  and  the  Teaching  of  Grammar 

At  this  point  the  teacher  is  referred  to  the  section  on  Use  of  the  Handbook, 
on  page  29  of  the  1962  curriculum  guide.  The  suggestions  made  there  apply 
equally  or  even  with  added  emphasis,  to  the  use  of  the  handbook  in  English  30. 

The  student  entering  Grade  XII  will  normally  have  had  two  years'  expe- 
rience in  using  the  handbook  of  grammar  and  usage.  He  can  reasonably  be 
expected  to  have  some  knowledge  of  its  contents,  and  to  have  acquired  a  fair 
measure  of  skill  in  applying  those  contents  to  the  solution  of  language  problems. 
In  Grade  XII,  at  his  higher  level  of  maturity,  and  building  on  the  accumulation 
of  the  previous  two  years,  he  will  be  expected  to  increase  this  knowledge  and 
skill.  The  handbook  is  to  be  considered  his  indispensable  reference  in  the 
mastery  of  language. 

The  study  of  "formal  grammar,"  as  such,  will  bulk  no  larger  in  English  30 
than  it  does  in  Language  10  and  Language  20.  However,  the  use  of  the  hand- 
book over  a  period  of  three  years  should  acquaint  the  student  with  the  signifi- 
cant principles  of  English  grammar,  and  with  the  terminology  of  grammar 
usage. 
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Grammar,  to  justify  itself,  must  be  a  tool  used  to  develop  accuracy  and 
effectiveness  of  expression.  Upon  this  assumption  the  "handbook  approach"  to 
the  study  of  language  is  based.  Grammar,  like  any  other  subject,  has  its  own 
specialized  vocabulary.  Familiarity  with  this  vocabulary  is  an  integral  part  of 
the  student's  language  equipment. 

Student  and  teacher  need  a  common  grammar  and  usage  vocabulary  in  the 
discussion  of  language  problems.  For  example,  in  discussing  with  a  student  a 
written  assignment,  the  teacher  may  make  suggestions  such  as  these: 

"This  sentence  will  be  improved  by  the  use  of  the  active  voice." 

"You  have  used  too  many  monotonous  compound  sentences.  You  can  make 
your  expression  more  effective  by  subordinating  some  of  the  ideas,  that  is, 
by  using  complex  sentences,  or  simple  sentences  containing  participal 
modifiers.  To  avoid  looseness,  and  to  achieve  variety,  make  some  of  the 
sentences  periodic." 

"This  sentence  lacks  parallelism.  You  have  used  an  infinitive  and  a  gerund, 
both  as  objects  of  the  same  verb.  Make  the  structure  parallel.  If  necessary, 
check  this  error  with  your  handbook." 

Such  comments,  to  be  useful,  must  be  tied  to  the  content  which  should  help 
dictate  form. 

Will  the  student  understand  suggestions  couched  in  these  terms?  He  will — 
if  he  knows  the  vocabulary  of  language  study.  A  knowledge  of  the  terminology 
of  grammar  and  usage  is  a  requirement  of  the  English  30  program. 

The  Use  of  the  Dictionary 

Every  high  school  student  is  expected  to  have  and  use  a  good  dictionary 
suitable  for  use  at  the  secondary  school  level.  Like  the  handbook,  the  dictionary 
should  be  in  the  student's  possession  through  Grades  X,  XI  and  XII.  It  is 
hoped  that  by  the  time  the  student  enters  Grade  XII,  the  "dictionary  habit" 
will  have  been  firmly  established.  At  any  rate,  the  use  of  the  dictionary  should 
be  given  added  emphasis  in  English  30.  Suitable  dictionaries  are  listed  in  the 
School-Book  Branch  catalog. 

The  Leisure  Reading  Program  in  Grade  XII 

While  many  of  the  suggestions  made  with  respect  to  leisure  reading  in 
Grades  X  and  XI  are  applicable  in  Grade  XII,  the  program  will  be  very  flexible 
at  the  senior  level.  Since  leisure  reading  will  constitute  a  significant  extension 
and  enrichment  of  the  literary  content  of  English  30,  it  is  to  be  hoped  especially 
that  the  student  will  not  confine  himself  too  narrowly  in  his  choice  of  reading. 
He  should  be  encouraged  to  venture  widely  into  the  fields  opened  by  the  study 
of  literary  forms,  including  the  short  story,  the  essay,  the  drama,  and  poetry. 
He  is  not  restricted  to  books  on  the  basic  or  the  supplementary  lists,  in  fact  the 
reading  habit  will  best  be  nurtured  by  allowing  him  the  widest  possible  freedom 
of  choice  consistent  with  the  general  requirements  of  the  course,  and  with  his 
individual  interests  and  level  of  maturity. 

The  requirements  respecting  time  and  credit  allotment  suggested  for  Grades 
X  and  XI  do  not  apply  in  Grade  XII.  The  resourceful  teacher  will  adopt  tech- 
niques of  procedures  and  evaluation  suitable  to  the  needs  of  the  English  30 
program. 

Although  leisure  reading  will  not  be  tested  directly  on  the  final  examina- 
tion, the  outcomes  of  extensive  and  discriminating  reading  should  be  reflected 
in  increased  language  power  and  literary  appreciation. 
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ENGLISH  30 

Course  Materials 

m.  Coutts,   Chalmers,   Meade,   Salter  and  Waddell,   Thought  and  Expression. 

Longmans. 
-  Hamlet  or  Macbeth. 
_  Perrin,  Corbin  and  Buxton,  Guide  to  Modern  English.  Gage. 

A  suitable  dictionary. 

Course  Content 

A.     TEXT  OUTLINE 

1.  Reading 

(a)  Derivation  of  meaning  from  context 

(b)  Kind  of  reading  (reading  for  impression,  opinion,  information, 
enjoyment) 

(c)  Style   analysis    (realization   of   the   norm,   variations   from   the 
norm,  effect  of  these  variations) 

2.  Studying  Magazines 

(a)  Purposes  of  magazines 

(b)  Classification  according  to  paper  stock  and  to  appeal 

(c)  Influence  of  magazines 

(d)  Magazine  advertising 

(e)  Evaluating  magazines 

3.  Studying  and  Writing  the  Essay 

(a)  Types  of  essays  (informational,  personal) 

(b)  Writing  essays  (outline,  point  of  view,  arrangement  and  choice 
of  details,  style,  title,  introductions,  revision) 

(c)  Types  of  personal  essays   (autobiographical,  reflective,  charac- 
terization, nature,  satirical) 

(d)  Essays  for  reading,  study  and  enjoyment 

4.  Reading,  Studying  and  Writing  the  Short  Story 

(a)  Definition  of  the  short  story 

(b)  Essentials  of  a  short  story  (character,  setting,  plot,  theme) 

(c)  Writing  a  personal  incident 

(d)  Planning  a  short  story 

(e)  Point  of  view  (physical,  mental,  emotional) 

(f)   Elements  to  consider  in  planning  action  (motivation,  conflict, 
complication,  suspense,  climax,  denouement,  outcome) 

(g)  Writing  a  synopsis 

(h)   Title  selection 

(i)  Writing  a  short  story  (beginning,  writing  dialogue,  ending) 
(j)   Short  stories  for  reading,  study  and  enjoyment 
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5.  Appreciating  Drama 

(a)  History  of  drama 

(b)  Play  structure   (exposition,  rising  action,   climax,   denouement 
and  outcome) 

(c)  Dialogue  interpretation 

(d)  Types  of  plays   (tragedy,  comedy,  melodrama,  farce,  fantasy, 
folk  play,  thesis  play,  pageant  masque) 

(e)  Dramatization  of  a  short  story 
(f)   Writing  a  one-act  play  (optional) 

(g)   The  radio  play 

(h)   Plays  for  reading,  study  and  enjoyment 

6.  Appreciating  Poetry 

(a)  Reading  and  enjoying  poetry 

(b)  Comparing  poetry  and  prose 

(c)  Poetic  language  (figures  of  speech,  rhythm,  rhyme,  assonance, 
alliteration,  onomatopoeia,  form) 

(d)  Poems  for  reading,  study  and  enjoyment 

B.  GRAMMAR 

Consistent  use  of  the  Guide  or  the  Handbook  in  applying  grammatical 
principles  to  English  composition. 

C.  LEISURE  READING— (See  following  notes  on  Leisure  Reading) 

The  reading  of  ten  books  per  year  is  considered  a  reasonable  goal  for 
the  average  student.  These  books  may  be  chosen  by  the  student  from  the 
prescribed  list,  or  they  may  be  books  considered  acceptable  by  the  teacher. 

The  English  30  Departmental  Examination 

As  English  30,  unlike  the  other  senior  high  school  courses,  is  tested  by  a 
Departmental  Examination,  a  note  on  the  possible  content  of  the  English  30 
examination  in  terms  of  current  policy,  is  described  below. 

Final  examinations  in  English  30  (June,  Supplemental,  and  Semester) 
consist  of  two  parts.  Paper  A  consists  of  a  three-hour  examination  devoted  to 
testing  mastery  of  course  content.  Questions  vary  in  form — they  may  be  objec- 
tive (e.g.  matching,  multiple-choice),  they  may  require  paraphrasing,  or  they 
may  require  the  writing  of  continuous  prose  answers  in  paragraph  or  short- 
essay  form.  The  paper  includes  sections  under  the  following  headings: 

1.  Poetry   (appreciation  and  application  of  theory) 

2.  Prose  (the  essay,  the  short  story,  the  magazine,  and  style  analysis) 

3.  Drama  (the  Shakespearean  play  ,short  modern  plays,  and  drama  theory) 

4.  Language  Techniques  (structure,  grammar,  usage,  punctuation,  spelling, 

etc.) 

Greater  weight  is  given  to  the  section  on  Prose  than  to  any  other  section. 
Approximately  fifteen  to  twenty-five  per  cent  of  the  value  of  Paper  A  is 
devoted  to  questions  on  material  not  in  the  prescribed  texts. 
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The  vocabulary  questions  appear  in  any  one  of  the  sections  of  Paper  A 
an  dare  based  mainly  on  words  from  the  English  program.  However,  basic 
vocabulary  from  the  social  studies,  science  and  mathematics  may  also  be 
included. 

Paper  B  is  a  two-hour  examination  devoted  to  testing  ability  in  written 
expression.  The  student  is  required  to  write  an  essay  of  approximately  400 
words  on  one  of  several  suggested  topics.  The  list  of  topics  usually  includes  one 
related  to  text  material,  one  on  the  Shakespearean  play  (or  the  Elizabethan 
theatre),  and  one  on  personal  opinions,  attitudes,  or  interests.  Topics  are 
presented  to  permit  either  the  expository  or  the  personal  type  of  essay.  The 
student  must  make  it  clear  to  the  examiner  which  type  of  essay  he  has  chosen. 
Teachers  should  warn  students  that  any  evidence  of  an  attempt  to  use  a 
"canned"  essay  will  result  in  a  score  of  zero  and  that  such  essays  will  not  be 
marked,  even  for  mechanics. 

Leisure  reading  may  be  tested  either  in  Paper  B  or  in  the  Prose  section  of 
Paper  A. 

The  scoring  of  the  essay  of  Paper  B  is  divided  equally  between  a  negative 
and  a  positive  type  of  evaluation.  The  pupil  is  "given"  fifty  per  cent  of  the 
total  possible  mark.  It  is  then  his  task  to  avoid  losing  these  marks  through 
deduction  for  mechanical  errors.  (See  Score  Sheet  A  in  the  Evaluation  Section 
on  page  86  of  the  1962  Guide ) .  Contrariwise,  fifty  per  cent  of  the  total  possible 
score  can  be  secured  for  the  creative  attributes  of  his  essay — Material,  Organiza- 
tion, Diction,  Sentence  Organization,  and  Total  Expression.  (See  Score  Sheet  B 
in  the  Evaluation  Section  on  page  88  of  the  1962  Guide). 

The  following  are  the  instructions  given  to  the  sub-examiners  who  grade 
the  examination  essays. 

The  method  used  is  designed  to  achieve  as  great  uniformity  of  marking  as 
possible  and  to  ensure  a  distribution  of  scores  over  the  entire  scale.  Although 
it  may  be  considered  somewhat  mechanical,  its  merits  outweigh  its  disadvan- 
tages when  thousands  of  papers  must  be  marked  by  dozens  of  sub-examiners. 

The  fundamental  feature  of  the  method  is  the  use  of  the  basic  mark.  The 
sub-examiner  starts  at  the  mid  point  of  the  marking  scale  and  arbitrarily  assigns 
a  basic  mark  of  50%  of  the  total  allotted  to  the  essay.  He  then  deducts  marks 
for  all  mechanical  defects  in  accordance  with  the  score  card  for  deductions 
which  provides  a  maximum  of  deductions  equal  to  the  basic  mark.  (If  the 
essay  were  written  without  error,  in  simple  sentences  and  colorless  diction,  it 
would  receive  50%  of  the  total  score).  The  next  step  in  the  marking  is  to  give 
credit  for  every  evidence  of  the  student's  effort  to  improve  his  writing  in 
accordance  with  the  principles  set  forth  in  the  language  texts.  The  specific 
headings  on  the  score  card  for  additions  include  the  most  teachable  elements 
of  style  and  enable  the  examiner  to  award  a  mark  for  each  instance  of  the 
devices  listed  to  the  maximum  indicated.  The  general  heading,  "Total  Im- 
pression," provides  an  opportunity  to  award  marks  for  effectiveness  of  style  not 
dependent  on  the  specific  items  noted  in  the  previous  sections.  Experienced 
teachers  will  readily  recognize  essays  that  deserve  all  or  some  of  these  additional 
marks.  The  sub-examiners  marking  the  essays  should  agree  upon  a  few 
general  guides  to  enable  them  to  maintain  a  reasonable  degree  of  uniformity. 
Occasionally  there  may  appear  an  essay  possessing  a  maturity  of  style  achieved 
in  a  manner  not  entirely  covered  by  the  scoring  procedures;  such  an  essay  should 
be  referred  to  the  Chairman  for  special  consideration. 
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There  is  a  common  tendency  among  markers  to  be  rather  more  conscious 
of  defects  than  of  evidences  of  merit  in  the  essays  they  examine.  It  is  hoped 
that  this  method  of  scoring  will  assist  them  in  cultivating,  at  least  insofar  as 
Part  B  is  concerned,  a  more  positive  attitude.  Each  examiner  should  find  a  few 
papers  to  which  he  assigns  a  perfect  score  in  Section  B  and  a  somewhat  larger 
number  to  which  he  assigns  scores  ranging  from  80  to  95  per  cent.  The  chairman 
should  carefully  check  the  work  of  any  sub-examiner  who  fails  to  record  such 
scores. 

As  it  is  obviously  unjust  to  give  a  basic  mark  if  the  student  has  written  little 
or  nothing,  a  penalty  is  provided  for  serious  deficiency  in  the  length  of  the 
essay;  the  penalty  should,  of  course,  not  exceed  the  total  basic  mark. 

The  above  principles  also  govern  the  method  of  marking  used  for  the  essay 
questions  on  papers  other  than  the  English  Language. 
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ENGLISH  33 

English  33  is  a  five-credit  course  for  non-matriculation  students  who  will 
not  be  required  to  write  the  Departmental  Examination  in  English  30.  It  is 
possible  that  many  students  who  elect  this  course  may  do  so  because  they  have 
experienced  difficulty  with  English  in  previous  years,  or  because  they  have  not 
yet  developed  an  absorbing  interest  in  English.  It  may  therefore  be  necessary 
for  the  teacher  of  English  33  to  give  much  attention  to  student  motivation,  to 
the  improvement  of  fundamental  reading  and  language  skills,  and  to  the 
development,  in  students,  of  a  positive  attitude  toward  English.  That  is,  though 
the  general  objectives  of  this  course  will  not  differ  from  those  of  other  English 
courses,  the  following  specific  objective  may  be  particularly  important  for 
English  33: 

to  increase  students'  interest  and  skill  in  reading,  in  understanding  litera- 
ture, and  in  expressing  ideas  clearly,  accurately,  and  effectively  in  speech 
and  writing. 

To  achieve  this  objective,  the  teacher  of  English  33  must  feel  free  to  select 
materials  and  to  use  procedures  that  he  believes  most  appropriate  to  the  needs 
and  the  abilities  of  the  students  in  his  class.  Though  two  texts  are  authorized 
for  the  interim  period  (1964-65),  the  teacher  may  devote  as  much  or  as  little 
attention  as  he  believes  advisable  to  the  selections  and  exercises  in  these  books. 
The  use  of  other  materials,  including  newspapers,  magazines,  books,  films,  film- 
strips,  and  recordings  is  encouraged. 

It  is  recognized  that  teachers'  freedom  to  experiment  with  materials  and 
methods  must  not  be  restricted  by  examinations  which  ask  for  student  mastery 
of  specific  content.  Therefore,  the  departmental  examinations  for  English  33 
will  be  designed  to  test,  not  the  recall  of  specific  selections  or  chapters  from 
the  textbooks,  but  the  student's  general  knowledge  of  literature,  his  ability  to 
read  with  understanding,  and  the  effectiveness  with  which  he  can  organize  and 
present  ideas  in  a  short  piece  of  writing. 

The  statements  and  the  lists  that  follow  are  presented  to  offer  suggestions 
rather  than  to  prescribe  content  or  methods. 

TEXTBOOKS 

The  texts  authorized  for  1964-65  are: 

1.  Coutts,     Chalmers,     Meade,     Salter,    Waddell:     Thought    and    Expression. 
Toronto:   Longmans  Green. 

Not  all  materials  need  be  covered.  Teachers  are  encouraged  to  give 
most  attention  to  those  sections  that  will  best  meet  the  needs  and  interests 
of  their  classes. 

2.  Corbin,   Perrin,   Buxton:    Guide   to   Modern   English.   Toronto:   W.   J.   Gage 
and  Company. 

This  is  a  reference  book  which  can  be  used  extensively  as  a  source  of 
answers  to  problems  arising  during  students'  writing  activities.  The  emphasis 
should  be  upon  the  understanding  and  application  of  principles.  A  detailed 
studv,  chapter  by  chapter,  is  not  recommended. 

Course  Content 

Note:  It  is  recommended  that  time  be  not  wasted  in  the  direct  teaching  of  the 
various  facts  about  grammatical  construction,  about  reading  skills,  about 
the  structure  of  essays,  short  stories,  novels,  and  poems.  The  majority  of 

53 


students  who  will  elect  this  course  have  been  subjected,  unsuccessfully,  to 
this  kind  of  theory  on  numerous  occasions.  The  teacher  should  concen- 
trate, rather,  upon  the  practical  aspects  of  English — upon  the  effective 
written  and  oral  expression  of  ideas  of  interest  to  the  individual  student; 
upon  the  practice  of  careful  reading  through  the  inquisitive  investigation 
of  the  ideas  expressed  in  a  selection;  upon  the  author's  intention  and 
upon  the  incentives,  motives,  ideals,  conflicts,  and  behavior  of  the 
characters  in  short  stories,  novels,  plays,  and  biographies;  upon  the  ideas 
expressed  in  poems. 

The  references  are  to  chapters  in  Thought  and  Expression. 

Chapter  I:  READING 

1.  Emphasis  placed  upon  improvement  of  reading  skills. 

2.  Encouragement  of  wide  reading  from  books  and  current  periodicals. 

3.  Practice  in  note-making. 

Chapter  II:  MAGAZINES 

1.  Informal  study  integrated  with  all  other  chapters;  for  example,  short 
stories,  essays,  editorials  in  magazines,  related  to  the  study  of  the  short 
stories  and  essays  in  textbook. 

2.  Supplement  material  in  the  chapter  with  the  reading  and  discussion  of 
content  selected  from  current  magazines. 

Chapter  III:  ESSAYS 

1.  Select  those  that  appear  most  suitable  to  your  class. 

2.  Use  materials  as  a  basis  for  practice  in  expository  writing. 

3.  Discuss  current  problems  introduced  in  such  essays  as  the  following. 
About  Bathrooms  What  is  Opinion? 

My  Financial  Career  Story  for  the  Slicks 

Are  Neighbors  Necessary?  Method  of  Scientific  Investigation 

My  Secret  Sin  Civilization  on  Trial 

4.  Essays  in  the  textbook  may  be  supplemented  by  others  chosen  from 
newspapers,  periodicals,  and  anthologies.  A  number  of  teachers  have 
found  the  following  collections  veiy  useful  for  reading,  discussion,  and 
motivating  student  writing: 

Davies,  Robertson,  The  Diary  of  Samuel  Marchhanks 

Donahue,  To  Talk  of  Many  Things  (Longmans) 

Priestly,  J.  B.,  Delight 

Read,  S.  S.,  Comparative  Essays,  Present  and  Past  (Noble  and  Noble, 
New  York) 

Gordon  and  Rowbuck,  Twentieth  Century  Prose  (Clarke  Irwin) 

Galsworthy,  John,  The  Inn  of  Tranquillity 

Leacock,  Stephen,  Literary  Lapses 

Nicol,  Eric,  Sense  and  Nonsense;  A  Herd  of  Yaks 
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Thurber,  James,  Carnival 

Chapter  IV:  SHORT  STORIES 

1.  Most  of  the  stories  in  the  text  should  prove  interesting  to  students. 

2.  In  discussion,  concentrate  upon  the  people  in  the  stories — their  incen- 
tives, motives,  barriers,  behavior.  Give  some  attention  to  theme  and 
idea.  Indicate  the  relationship  between  form  and  content,  but  do  not 
dwell  unduly  upon  techniques. 

3.  Wherever  possible,  use  stories  in  the  text  to  initiate  reading  of  stories 
from  other  anthologies,  of  which  the  following  are  representative: 
Certner  and  Henry:  Short  Stories  For  Our  Times  (Houghton-Mifflin) 

-Dirlam,  Mary,  Hit  Parade  ( Teen-Age  Book  Club) 

Jennings  and  Calitri,  Stories  (Harcourt) 
-Kingston,  E.  F.,  Galaxy  of  Short  Stories  (Books  1-3)  (Book  Society) 

Lass  and  Horowitz,  Stories  for  Youth  (McGraw-Hill) 
-Schaefer,  Jack,  Out  West  (Houghton-Mifflin) 

Scroggin,  Mary,  Chucklehait  (Knopf) 

Strang,  et.  al,  Teen  Age  Tales  (Books  1-5)   (D.  C.  Heath) 
-Taggard,  Ernestine,  Twenty  Grand  (Bantam  Paperbacks) 

Weaver,  Robert,  Canadian  Short  Stories  (Toronto:  Oxford) 

For  More  Advanced  Students: 

-Cerf,  Bennett,  Great  Modern  Short  Stories  (Modern  Library) 
Davis,  R.  G.,  Ten  Modern  Masters  (Harcourt,  Brace) 
Havighurst,   Walter,    Masters    of   the    Modern    Short    Story    ( Harcourt, 
Brace) 


Chapter  V:  DRAMA 

1.  Relate  to  stage,  screen,  television,  and  radio  drama,  with  emphasis  on 
critical  enjoyment. 

2.  Discuss  plays  in  textbook,  with  attention  to  ideas,  dramatic  qualities  and 
character  portrayal. 

3.  Plays  in  the  textbook  may  be  supplemented  by  one  of  the  Shakespearean 
plays  authorized  for  English  30,  or  Shakespearean  comedy,  or  one  or 
more  modern  plays.  The  list  that  follows  may  indicate  the  range  of 
possibilities. 

Barrie:   Dear  Brutus.  The  Admirable  Crichton  - 

Crouse  and  Lindsay:  Arsenic  and  Old  Lace 

Ferber  and  Kaufman:    Stage  Door 

Galsworthy:   Escape 
-Hart  and  Kaufman:  You  Cant  Take  It  With  You 

Ibsen:  An  Enemy  of  the  People.  The  Wild  Duck 

Knott:  Dial  M  for  Murder 

Lawrence:  Inherit  the  Wind 

Miller:  Death  of  a  Salesman 

O'Neill:  Ah,  Wilderness 

Rice:  The  Adding  Machine 

Rostand:   Cyrano  de  Bergerac 

Saroyan:   The  Time  of  Your  Life 
-  Shaw:  Androcles  and  the  Lion.  Pygmalion  - 

Wilder:   The  Skin  of  Our  Teeth.  Our  Town 

55 


Williams:    The   Glass   Menagerie 

Hemsberry,  Lorraine,  A  Raisin  in  the  Sun  (French) 

Percy  and  Denham,  Ladies  in  Retirement  (French) 

Watson,  E.  B.,  Contemporary  Drama — Fifteen  Plays  (Scribner's) 

(Full-length  plays,  including:  Ah,  Wilderness!,  The  Crucible,  Riders  to 

the  Sea,  Purple  Dust,  Skin  of  Our  Teeth.) 

Chapter  VI:  POETRY 

1.  Select  from  the  textbook  in  terms  of  class  needs  and  sophistication. 

2.  Emphasize  idea,  feeling,  tone,  rather  than  poetic  devices. 

3.  Some  teachers  may  wish  to  use  discussions  of  text  materials  as  an  intro- 
duction to  poems  in  other  anthologies.  The  following  collections  may 
prove  useful: 

■    Kingston:  E.  F.,  Poems  to  Remember  (Dent) 
Langford,  W.  F.,  Grass  of  Parnassus  (Longmans,  Green) 
Lieberman,  E.,  Poems  for  Enjoyment  (Harper) 

Untermeyer,  L.,  Modern  British  Poetry.  Modern  American  Poetry ."  Story 
Poems.  Anthology  of  Great  Poetry 

Williams,  Oscar,  The  New  Pocket  Anthology  of  American  Verse 
(pocket) 

Other  Supplementary  Materials 

The  Novel 

A  period  of  two  or  three  weeks  devoted  to  class  study  of  a  novel  may  be 
productive  in  stimulating  the  reading  of  other  novels  and  in  making  students 
more  perceptive  readers  of  fiction.  All  the  titles  in  the  list  that  follows  are 
available  in  inexpensive  copies,  so  that  class  sets  may  be  purchased  at  a 
minimum  cost. 

Bridges,  Ann,  Portugese  Escape 

Clark,  Walter  Van  Tilburg,  The  Ox-bow  Incident  (Random;  New  American 
Library;  Modern  Library) 

Crane,  S.,  The  Red  Badge  of  Courage  (Pocket;  Modern  L.,  Rinehart) 
Cronin,  A.  J.,  The  Citadel  (Bantam) 
Du  Maurier,  Daphne,  Rebecca  (Penguin) 
Forbes,  Esther,  Johnny  Tremain  (Houghton-Mifflin) 
Goldin,  William,  Lord  of  the  Flies  (Penguin) 
Hemingway,  E.,  The  Old  Man  and  the  Sea  (Scribners) 
Hilton,  James,  Lost  Horizon  (Pocket) 
Huxley,  A.,  Brave  New  World  (Penguin,  1052) 

King,  Carlyle,  Three  Stories  By  Joseph  Conrad  (Macmillan,  Canada) 
—  Lee,  Harper,  To  Kill  a  Mockingbird  (Popular  Library) 
Lewis,  Sinclair,  Arrowsmith  (Modern  Library) 
Llewellyn,  Richard,  How  Green  Was  My  Valley 
McLennan,  Hugh,  Barometer  Rising  (Little,  Brown  and  Co.) 
Mitchell,  W.  O.,  Who  Has  Seen  the  Wind 

Nordhoff  and  Hall,  Mutiny  on  the  Bounty.  Men  Against  the  Sea  (Pocket) 
Orwell,  George,  Animal  Farm  (Penguin,  838) 

Sayers,  D.  L.,  Busman  s  Honeymoon:  Five  Red  Herrings.  ISline  Tailors 
( Penguin ) 


Collections  of  the  work  of  a  number  of  modern  poets  (Frost,  Sandburg,  etc.)  are  now 
appearing  as  paperbacks. 
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Shute,  Nevil,  On  the  Beach  ( Signet )   ( New  American  Library ) 
Schaefer,  J.,  Shane  (Corgi) 
Steinbeck,  J.,  The  Pearl  (Bantam) 

Twain,  Mark,  Huckleberry  Finn   (Rinehart;  Oxford  U;  Pocket  Library 
Macmillan ) 
— Ullman,  J.  R.,  Banners  in  the  Ski/.  River  in  the  SunrThe  White  Tower 
(Pocket) 
Wharton,  Edith,  Ethan  Frome  (Scribner's) 

Non-Fiction 

The  following  are  representative  of  books  on  science,  travel,  and  biography: 

-  Beebe,  W.,  Exploring  With  Beehe  (Putnam) 

*  Buck,  Pearl,  My  Several  Worlds  (Pocket;  Thorpe) 
""Carson,  R.,  The  Sea  Around  Us  (Oxford;  New  Am.  Library) 

—  Churchill,  W.,  My  Early  Life  (Scribner's) 
~Day,  Clarence,  Life  With  Father  (Arrow) 
-Franklin,  Benjamin,  Autobiography   (Holt;  Rinehart) 

—  Gilbreth  and  Carev,  Cheaper  By  the  Dozen.  Belles  on  Their  Toes 
(Crowell) 

~Hertzog,  M.,  Annapurna  (Dutton) 

-  Heyerdahl,  T.,  Kon  Tiki  (Pocket) 
-Hillary,  E.,  High  Adventure  (Pocket) 
—Johnson,  O.,  I  Married  Adventure  (Lippencott) 

~  Kennedy,  J.  F.,  Profiles  in  Courage  (Pocket;  Thorpe) 
•Pepys,  S.,  And  So  To  Bed  (Bestseller) 
~  Rose,  A.  P.,  Room  For  One  More  ( Houghton ) 

•  Sandburg,  Carl,  Always  the  Young  Strangers 

-Schweitzer,  Out  of  My  Life  and  Thought  (New  English  Library) 

—  Twain,  Mark,  Life  on  the  Mississippi  (Signet) 

Selected  References  for  Teachers 
Book  Lists 

"   American  Library  Association,  A  Basic  Book  Collection  for  High  Schools 

(American  Library  Association,  Chicago) 

Bowker,  R.  R.,  Company,  Paper  Bound  Books  in  Print,  taper  Bound  Book 

Guide  for  High  Schools 
~  National  Council  of  Teachers  of  English  Books  for  You.    (The  N.C.T.E., 

508  South  Sixth  Street,  Champaign,  Illinois) 

-  Lingmans  Green,  Toronto.  (Write  for  their  Paperback  Catalogue) 
Whitaker,  Paperbacks  in  Print  (J.  Whitaker  and  Sons,  London) 

On  Class  Organization  and  Instruction 

-  Beeler,  A.  J.,  Providing  for  Individual  Differences  in  English  (pamphlet) 
(The  N.C.T.E.,  Champaign,  Illinois) 

**     Burton,  Dwight,  Literature  Study  in  the  High  Schools   (New  York:   Holt, 
Dryden ) 

Guth,  Hans  P.,  English  Today  and  Tomorrow  (Prentice-Hall) 

—  Hook,  N.  J.,  The  Teaching  of  High  School  English  (Ronald  Press) 
—   Weiss,  M.  J.,  An  English  Teachers  Reader  (Odyssey  Press) 
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READING  10 

Objectives 

Reading  10  is  designed  to: 

1.  improve  the  reading  skills  common  to  the  many  types  of  reading; 

2.  give  instruction  and  practice  in  the  reading  skills  specific  to  the 
study  materials  of  the  language  arts,  the  social  studies,  mathematics 
and  the  sciences;  and 

3.  to  encourage  and  increase  reading  for  enjoyment  and  appreciation. 

In  no  sense  should  this  course  be  thought  of  as  a  remedial  reading  course 
for  low-achieving  students.  It  should  be  made  available  to  all  students  in  all 
three  grades  of  the  senior  high  school  who  wish  to  select  it  as  an  option,  and  it 
should  not  be  a  required  course  for  any  one  student  or  group  of  students. 

COURSE  MATERIALS: 

According  to  the  needs  or  interests  of  his  students  and  his  own  professional 
background,  the  teacher  should  use  some  or  all  of  the  following: 

Basic  Materials: 

Smith,    N.    B.    Be    a    Better    Reader,    Books    IV,    V    and   VI    (workbooks 
organized  in  difficulty  sequence). 

fc    Science  Research  Associates,  Inc.   Reading  Laboratory,  IVa 

Science  Research  Associates,   Inc.   Reading  for   Understanding 

These  materials  should  be  used,  along  with  the  students'  authorized  subject 
area  textbooks,  to  answer  the  first  two-named  objectives  listed  above. 

Supplementary  Materials: 

Magazines  and  Newspapers 

Creative  Living,  IV   (selections  not  taken  in   English   10  course) 

Practical  English  (weekly  published  by  Scholastic  Publications,  New  York, 

New  York) 

Novel  or  Biography 

Leisure  Reading  Books 

Some,  or  all,  of  the  above  materials  should  be  used  in  answer  to  the  last- 
named  objective  listed  above. 

COURSE  CONTENT: 

The  three  objectives  of  the  course  should  receive  comparatively  equal 
portions  of  instructional  time,  but  need  not  be  developed  in  any  set  time 
sequence.  It  is  not  thought  advisable,  for  example,  to  spend  one  day  with 
the  S.R.A.  Kit,  another  with  the  workbook,  and  a  third  day  with  leisure  reading 
materials  within  the  one  instructional  week,  week  after  week. 

It  is  recommended,  instead,  that  the  S.R.A.  Kit  be  used  for  a  series  of 
lessons  at  various  intervals  during  the  term  (accompanied  by  spaced  practice 
sessions  throughout  the  academic  year),  that  classroom  procedures  be  varied 
occasionally  with  lessons  using  the  local  newspaper  or  a  number  of  reputable 
magazines,  and  that  project  and  unit  organization  be  used  frequently.  Extensive 
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record-keeping  of  student  progress  in  reading  skill  development  is  highly 
recommended.  Low-achieving  students,  in  particular,  need  to  feel  that  they  are 
improving;  the  frequent  use  of  a  variety  of  supportive  evaluative  techniques 
is  imperative. 

The  Three  Objectives: 

Although  certain  materials  and  procedures  may  be  more  applicable  to 
one  objective  than  to  another,  it  is  hoped  that  the  three  objectives  of  the 
course  will  be  supported  by  all  sections  of  the  course. 

The  following  specifics  should  be  synthesized  into  a  unified  program  of 
reading  skill  development.1 

1.    To  improve  the  reading  skills  common  to  the  many  types   of  reading: 

Having  received  a  considerable  amount  of  instruction  in  the  basic 
reading  skills  of  word  attack,  vocabulary  development,  detail  and  main 
idea  selection  in  both  the  elementary  and  the  junior  high  school,  the 
senior  high  school  student  needs  to  be  presented  with  opportunities  for 
improvement  of  already-established  reading  skills  rather  than  direct 
instruction  in  them. 

The  teacher  should  not  assume  that  all  students  will  be  proficient 
in  all  reading  skills.  Through  diagnostic  testing  and  other  means,  teachers 
should  ascertain  which  students  are  deficient  in  which  skills.  Group  and 
individualized  instructional  programs  should  then  be  set  up  to  meet  the 
diversified  needs  of  the  class  members. 

When  needed,  the  instructional  program  (or  programs)  should  include 
the  following: 

(a)   Vocabulary: 

Teachers  are  advised  to  review  the  content  of  the  junior  high 
school  reading  course  outline  and  language  arts  textbooks,  as  well  as 
the  English  10  and  20  references,  before  planning  instruction  in  word 
recognition  skills  or  vocabulary  development.  (Many  of  the  items 
listed  under  this  general  topic  in  reading  method  textbooks  are 
included  in  the  above-mentioned  courses.  Overlap  should  be  avoided.) 

Such  topics  as  the  following  might  be  included,  therefore,  if 
they  are  not  covered  by  instruction  elsewhere  in  the  school: 

i.  Dictionary  Skills — syllabication,  derivation,  accent  determination, 
selection  of  the  requisite  meaning  from  among  the  multiple 
meanings  listed. 

ii.  Vocabulary  Development — synonyms  and  antonyms,  use  of  a 
thesaurus,  context  clues  (very  important),  semantic  structure,  word 
origins,  special  vocabularies  (e.g.  sport,  merchandising),  inferences, 
pronunciation. 

Whenever  possible,  vocabulary  work  should  be  an  integral  part 
of  the  reading  lesson;  isolated  instruction  in  word  formation  and 
recognition  is  of  little  lasting  value  to  students. 


1Teachers   are   advised   to   read   with    care    the    guidebooks  for   the    S.R.A.    Kits   before 
beginning  instruction  in  Reading  10. 
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Students  should  not  be  required  to  learn  lists  of  prefixes,  roots 
and  suffixes.  Vocabulary  "exercises"  should  be  used  sparingly. 

(b)  Comprehension: 

Certain  study  reading  skills  are  of  use  in  almost  all  school  subjects, 
and  these  should  be  reviewed  and  practiced  in  the  reading  course. 
Although  students  previously  will  have  had  some  formal  instruction 
in  such  reading  skills  as  recognizing  the  main  idea,  locating  important 
or  specific  details,  and  making  inferences,  such  instruction  needs  to 
be  repeated  (or  reinforced)  with  reference  to  the  more  mature  and 
difficult  reading  materials  of  the  adult  world. 

Special  attention  should  be  given  to  the  following  if  they  are 
not  considered  or  taught  in  the  English  courses:  recognizing  key  words 
and  phrases,  previewing,  making  comparisons,  following  sequences, 
constructing  outlines,   and  understanding  the  use  of  symbols. 

In  this  part  of  the  course,  newspaper  and  magazine  articles  might 
be  used  to  vary  the  work  of  the  class.  The  weekly  reading  exercises 
and   quizzes  featured  in   Practical  English  are  also  recommended. 

(c)  Rate: 

Many  senior  high  school  students  do  not  realize  the  need  to 
develop  a  variety  of  reading  rates  for  a  variety  of  reading  purposes. 
The  experiences  they  have  in  the  reading  class  should  give  them  a 
chance  to  verify  this  generalization. 

Special  attention  might  be  given  to  the  development  of  the 
following  reading  skills:  using  an  index  and  a  table  of  contents, 
skimming,  using  chapter  and  sub-chapter  headings,  locating  specific 
information  in  such  reference  texts  as  dictionaries  and  encyclopedias. 

Students  are  encouraged  to  accept  some  responsibility  for  the 
improvement  of  their  own  comprehension-speed  skills  if  progress  is 
checked  at  regular  intervals  through  the  use  of  a  variety  of  informal 
and   formal  reading  skill  tests. 

Teachers  who  have  reading  machines  available  for  use  in  their 
schools  are  encouraged  to  experiment  with  them  for  improvement 
of  student  reading  rate.  It  should  be  noted,  however,  that  the  research 
evidence  on  the  use  of  such  machines  would  indicate  that  the  values 
accruing  from  their  use  are  mostly  in  motivation  rather  than  in  skill 
development. 

(d)  Oral  Reading: 

In  recent  vears  an  increased  emphasis  has  been  placed  upon  oral 
interpretation  in  the  secondary  school  program.  Three  major  uses  of 
oral  reading  in  the   senior  high  reading  program  are  as  follows: 

i.  for   enjoyment    (e.g.    choral   or   individual   reading   of   poems    and 
plays), 

ii.  for   information    (e.g.    the   reading    aloud    of    excerpts   from   texts, 
reference  books,  papers,  etc.),  and 
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iii.  for  diagnosis  (e.g.  the  discovery  of  specific  difficulties  with  phonic 
discrimination ) . 

Short,  action-filled  plays,  such  as  those  found  in  current  one-act 

-  play  anthologies,  Practical  English,  and  Literary  Cavalcade  ( a  Scholastic 

monthly),  are  recommended  particularly  for  this  section  of  the  course. 

Teachers  should  strive  to  develop  instructional  procedures  which  emphasize 
the  use  of  written  and  oral  discussion  techniques  to  interpret  the  content  which 
the  student  has  read.  Throughout  the  course,  students  should  be  given  practice 
in  the  writing  of  outlines,  note-taking  and  the  production  of  precis. 

2.  To  give  instruction  and  practice  in  the  reading  skills  specific  to  the  study 
materials  of  the  language  arts,  the  social  studies,  mathematics  and  the 
sciences: 

Although  senior  high  school  students  are  expected  to  be  able  to 
read  proficiently  a  variety  of  textbook  references  within  a  school  term, 
many  students  lack  the  study  reading  skills  which  are  requisite  for  the 
successful  completion  of  such  an  assignment. 

(a)  Textbook  Reading — General  Skills 

According  to  the  needs  of  the  students  and  the  school  program,  these 
textbook  reading  skills  might  be  emphasized: 

i.  Appreciation  and  understanding  of  the  format  of  the  book   (e.g. 
title  page,  preface,  table  of  contents,  appendix,  index). 

ii.  Use   of   study  aids    (e.g.    headings,   summary   paragraphs,    lists    of 
questions   and  suggested  activities   at  chapter  ends). 

iii.  Interpretation   of   the   non-verbal    (e.g.    graphs,   pictures,   cartoons, 
symbols,  maps). 

iv.  Use  of  footnotes. 

For  this  section  of  the  course,  students  should  spend  a  considerable 
amount  of  their  instructional  time  in  the  development  of  outlining 
and  organization  skills.  Precis  writing  is  recommended. 

(b)  Skills  Specific  to  Each  of  the  Four  Major  Subjects  Listed 

Ideally,  all  teachers  in  the  school  should  assist  the  reading  teacher 
in  this  phase  of  the  course  by  giving  their  students  well-structured 
textbook  reading  assignments  which  will  make  use  of  the  specific 
skills  taught  in  the  reading  course.  Without  this  type  of  assistance,  the 
reading  class  instruction  will  be  of  little  use. 

Whenever  possible,  a  staff  committee  should  be  organized  to 
devise  practical  methods  of  articulating  the  developmental  reading 
program  with  the  classroom  teaching  of  English,  Social  Studies, 
Mathematics  and  Science. 

The  exercises  in  Be  a  Better  Reader  and  the  RFU  Kit  are  of 
particular  relevance  in  the  servicing  of  this  objective.  Use  of  the 
workbooks  and  kit  should  be  accompanied  by  instruction  in  the  study- 
reading  of  the  specific  textbooks  which  students  use  in  their  course 
work.    Needless   to   say,   not  all  of  the  Be  a  Better  Reader  or  RFU 
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exercises  are  required.  (In  some  schools,  for  example,  developmental 
study-reading  skills  may  be  covered  efficiently  in  the  regular  classes 
of  certain  specific  subject  areas.  In  such  cases,  little  instruction  would 
be  required  in  the  reading  course  for  these  already-taught  skills. ) 

3.      To  encourage  and  increase  reading  for  enjoyment  and  appreciation: 

Although  the  increasing  use  of  the  electronic  media  of  communication 
is  changing  the  leisure  reading  activity  patterns  of  most  adults,  there  is 
considerable  evidence  to  suggest  that  the  depth  and  breadth  of  adult 
reading  has  improved  during  the  past  few  decades.  This  evidence  makes 
it  imperative  that  the  secondary  school  prepare  students  who  will  become 
discriminating  members  of  the  adult  reading  populace.  Teaching  to  en- 
courage and  increase  student  reading  for  enjoyment  and  appreciation  is, 
therefore,  a  major  objective  of  the  course. 

Teachers  of  Reading  10  should  familiarize  themselves  with  the  books 
listed  in  the  School  Book  Branch  catalogue,  Invitation  to  Read,  and  be 
prepared  to  recommend  books  which  fit  the  varied  reading  interests  and 
abilities  of  students.  (It  should  be  remembered  that  a  student's  voluntary 
reading  level  might  be  as  much  as  three  grades  below  his  instructional 
level. ) 

Superior  students  in  the  reading  class  might  be  encouraged  to  subscribe 
to  such  magazines  as  the  Student's  Edition  of  The  Atlantic  Monthly  or 
Literary  Cavalcade.  (A  special  low  subscription  rate  for  The  Atlantic  is 
available  to  the  student  on  application.) 

The  Leisure  Reading  section  of  the  Senior  High  School  Curriculum 
Guide  (p.  59-60,  62-8)  includes  a  number  of  suggestions  for  stimulating  and 
evaluating  a  student's  reading,  and  teachers  are  referred  to  it  for  assistance. 

It  is  suggested  that  low-  (but  not  under-)  achieving  students  be  asked 
to  read  a  minimum  of  three  books  per  year,  that  average  students  read  a 
minimum  of  six,  and  that  superior  students  read  a  minimum  of  nine.  (As  this 
course  makes  frequent  use  of  instructional  materials  which  cannot  be  removed 
from  the  classroom,  it  is  recommended  that  the  leisure  reading  requirement  be 
completed,  in  the  main,  as  a  home  assignment.) 

Some  teachers  may  wish  to  select  library  book  purchases  to  meet  the 
special  needs  of  certain  types  of  students.  They  should  consult  the  book  lists 
of  high-interest,  low-vocabulary  works  prepared  by  such  authorities  as  Albert 
J.  Harris,  George  D.  Spache,  or  Ruth  Strang.  The  National  Council  of  Teachers 
of  English  listing,  Adventuring  with  Books,  is  also  recommended  for  reference. 

Teachers'  References: 

Causey,  Osar.  The  Reading  Teacher's  Reader  (New  York,  Ronald,  1958). 
Strang,  R.,  McCullough  and  Traxler.  Problems  in  Improvement  of  Reading 
(Toronto,   McGraw-Hill,   1955). 

^  National  Council  of  the  Teachers  of  English.  What  We  Should  Know  About 
High  School  Reading  (Champaign,  National  Council  of  Teachers  of 
English,  1957). 

Strang,  R.,  McCullough  and  Traxter.  Problems  in  Improvement  of  Reading 
(Toronto,  McGraw-Hill  1955). 
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"    Simpson,    E.    A.    Helping   High    School   Students   Read   Better    (Chicago, 
Science  Research  Associates,  Inc.,  1954). 

^  Weiss,  M.  J.  Reading  in  the  Secondary  Schools  (New  York,  The  Odyssey 
Press,  1961). 

—  Wood,  E.  N.  and  Barrows.  Reading  Skills  (New  York,  Holt,  Rinehart  and 
Winston,  1958). 


INSTRUCTIONAL  PLAN: 

As  Reading  10  demands  a  complexity  of  classroom  organization  not  usually 
found  in  other  senior  high  school  courses,  this  Guide  includes  the  following 
suggested  plan  for  instruction  sequence.  It  should  not  be  thought  of  as 
mandatory. 

The  plan  uses  a  week-by-week  time  unit  structure  organized  into  five 
large  units  (to  match  the  five  reporting  periods  which  are  used  in  most  school 
systems ) .  Each  "Reporting  Period"  Unit  has  a  central  core  program,  suggestions 
for  differentiated  instruction  to  cater  to  individual  differences  ("Extensions"), 
and  a  listing  of  "Enrichment"  activities. 
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